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STATEMENT ON LIMITATIONS 
 

THE DISTRIBUTION, USE, AND SCOPE OF THE  
VISITING COMMITTEE REPORT 

 
 
The Commission on Public Secondary Schools of the New England Association of Schools and Colleges 
considers this visiting committee report of the Waterbury Arts Magnet School to be a privileged 
document submitted by the Commission on Public Secondary Schools of the New England Association 
of Schools and Colleges to the principal of the school and by the principal to the state department of 
education.  Distribution of the report within the school community is the responsibility of the school 
principal.  The final visiting committee report must be released in its entirety within sixty days (60) of 
its completion to the superintendent, school board, public library or town office, and the appropriate 
news media. 

 
The prime concern of the visiting committee has been to assess the quality of the educational program 
at the Waterbury Arts Magnet School in terms of the Commission's Standards for Accreditation.  
Neither the total report nor any of its subsections is to be considered an evaluation of any individual 
staff member but rather a professional appraisal of the school as it appeared to the visiting team. 
 

INTRODUCTION 
 
The New England Association of Schools and Colleges (NEASC) is the oldest of the six regional 
accrediting agencies in the United States.  Since its inception in 1885, the Association has awarded 
membership and accreditation to those educational institutions in the six-state New England region 
who seek voluntary affiliation. 
 
The governing body of the Association is its Board of Trustees which supervises the work of six 
Commissions:  the Commission on Institutions of Higher Education (CIHE), the Commission on 
Independent Schools (CIS), the Commission on Public Secondary Schools (CPSS), the Commission on 
Technical and Career Institutions (CTCI), the Commission on Public Elementary and Middle Schools 
(CPEMS), and the Commission on American and International Schools Abroad (CAISA). 
 
As the responsible agency for matters of the evaluation and accreditation of public secondary school 
member institutions, CPSS requires visiting committees to assess the degree to which the evaluated 
schools meet the qualitative Standards for Accreditation of the Commission.  Those Standards are:   
 
  Teaching and Learning Standards 
    Mission and Expectations for Student Learning 
    Curriculum 
    Instruction 
    Assessment of Student Learning 
 
  Support Teaching and Learning Standards 
    Leadership and Organization 
    School Resources for Learning 
    Community Resources for Learning. 
 
The accreditation program for public schools involves a threefold process:  the self-study conducted by 
the local professional staff, the on-site evaluation conducted by the Commission's visiting committee, 
and the follow-up program carried out by the school to implement the findings of its own self-study 
and the valid recommendations of the visiting committee and those identified by the Commission in 
the Follow-Up process.  Continued accreditation requires that the school be reevaluated at least once 
every ten years and that it show continued progress addressing identified needs. 
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Preparation for the Evaluation Visit - The School Self-Study 
 
A steering committee of the professional staff was appointed to supervise the myriad details inherent 
in the school's self-study.  At the Waterbury Arts Magnet School, a committee of seven members, 
including the principal, supervised all aspects of the self-study.  The steering committee assigned all 
teachers and administrators in the school to appropriate subcommittees to determine the quality of all 
programs, activities, and facilities available for young people.  In addition to faculty members, the self-
study committees included seven parents and six teachers. 
 
The self-study of the Waterbury Arts Magnet School extended over a period of twenty school months 
from May 2008 to May 2010.  The visiting committee was pleased to note that thirteen parents and 
community members joined the professional staff in the self-study deliberations. 
 
Public schools evaluated by the Commission on Public Secondary Schools must complete appropriate 
materials to assess their adherence to the Standards for Accreditation and the quality of their educational 
offerings in light of the school's mission, learning expectations, and unique student population.  In addition 
to using the Self-Study Guides developed by a representative group of New England educators and 
approved by the Commission, the Waterbury Arts Magnet School also used questionnaires developed by 
The Global Institute at Endicott College to reflect the concepts contained in the Standards for 
Accreditation.  These materials provided discussion items for a comprehensive assessment of the school by 
the professional staff during the self-study.   
 
It is important that the reader understand that every subcommittee appointed by the steering 
committee was required to present its report to the entire professional staff for approval.  No single 
report developed in the self-study became part of the official self-study documents until the entire 
professional staff had approved it.   
 
The Process Used by the Visiting Committee 
 
A visiting committee of fifteen evaluators was assigned by the Commission on Public Secondary 
Schools to evaluate the Waterbury Arts Magnet School.  The Committee members spent four days in 
Waterbury, Connecticut reviewed the self-study documents which had been prepared for their 
examination, met with administrators, teachers, other school and system personnel, students, and 
parents, shadowed students, visited classes, and interviewed teachers to determine the degree to which 
the school meets the Commission's Standards for Accreditation.  Since the evaluators represented 
public schools and vocational institutions, diverse points of view were brought to bear on the 
evaluation of the Waterbury Arts Magnet School.   
 
The visiting team built its professional judgment on evidence collected from the following sources: 
 

 review of the school's self-study materials 
 
 thirty-six hours shadowing fourteen students for a half day 

 
 a total of forty hours of classroom observation (in addition to time shadowing 

students) 
 
 numerous informal observations in and around the school 

 
 tours of the facility 

 
 individual meetings with thirty teachers about their work, instructional 

approaches, and the assessment of student learning 
 
 group meetings with students, parents, school and district administrators, 

and teachers 
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 the examination of student work including a selection of work collected by 
the school 

 
Each conclusion on the report was agreed to by team consensus.  Sources of evidence for each 
conclusion drawn by the visiting committee appear in parenthesis in the Standards sections of the 
report.  The seven Standards for Accreditation reports include commendations and recommendations 
that in the team’s judgment will be helpful to the school as it works to improve teaching and learning 
and to better meet Commission Standards.   
 
This report of the findings of the visiting committee will be forwarded to the Commission on Public 
Secondary Schools that will make a decision on the accreditation of the Waterbury Arts Magnet School. 
 
Overview of Findings 
 
Although the conclusions of the visiting committee on the school's adherence to the Commission's 
Standards for Accreditation appear in various sections of this report, the committee wishes to highlight 
some findings in the paragraphs that follow.  These findings are not intended to be a summary of the 
report. 

 
 

Teaching and Learning at Waterbury Arts Magnet School   
 
From the very first moment one sets foot into the Waterbury Arts Magnet School, it is clear that there is 
a deep and abiding pride in this school.  There is also a tremendous energy and passion for teaching, 
learning, and performing that provides a significant force for the staff to utilize as they work to embed 
the mission and expectations for academic achievement at WAMS into an essential part of the culture 
of the school. The mission and expectations document was revised in the 2008-09 school year and 
faculty approved it in 2009.  The support personnel at Waterbury Arts Magnet School are committed to 
helping all students reach the mission of the school.  Through observations in collaborative classes, the 
nursing office, the media center, the guidance department, and as a result of discussions with other 
support personnel, it is clear that all of these faculty members are engaged in helping students reach 
their goals.  While support services are designed to enable all students to meet academic success, as 
well as prepare them for their post-secondary goals, there are impediments that prevent these services 
from being fully delivered to students.  Members of the staff work very hard to provide the students 
with multiple opportunities to be successful learners.  Their work will be enhanced by the consistent 
use of school-wide rubrics, the use of research-based instructional strategies, the review of student 
work to inform instruction, and the development of structures to intentionally connect curriculum, 
instruction, and assessment.  The staff also faces other important and significant challenges.  It must 
ask and then answer some critical questions.  Do all of the academic, civic, and social expectations for 
students receive appropriate attention in all courses for all students?  While the administration and 
faculty are clearly willing to accept challenges, there is a need for the faculty to regularly engage in a 
variety of professional development opportunities to provide them the best tools to address the issues 
of curriculum, instruction, and assessment.  Will the new, existing, or revised curriculum be integrated 
across disciplines?  What strategies will be necessary to enable all students to engage in higher order 
thinking skills and achieve high academic, civic, and social expectations? 
 
Support of Teaching and Learning at Waterbury Arts Magnet School 
 
There is significant support for all programs at Waterbury Arts Magnet School.  Many resources have 
been and continue to be invested in this school and while these resources are essential to the fulfillment 
of the mission of the Waterbury Arts Magnet School, resources are not always given for the express 
purpose of supporting the mission and expectations of this school.  The purpose of the mission is to 
shape the identity and culture of the school.  All decisions made at the Waterbury Arts Magnet School 
need to be framed by and relate directly to the mission and expectations.  The quality of the Waterbury 
Public Schools and the quality of students who emerge from those schools will, to a very large degree, 
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determine the economic future of the City of Waterbury and its’ neighbors.  The answers to the 
questions that have been posed along with the manner in which the recommendations of the visiting 
committee are implemented will determine the future of Waterbury Arts Magnet School’s ability to 
meet the needs of its’ students.  This blueprint for change will also provide a leadership challenge for 
the board of education, the central office administration, the principal, the leadership team, the faculty, 
and the staff for the foreseeable future.  If these key stakeholder groups can work together in a collegial 
manner to fulfill the school improvement plan, then the Waterbury Arts Magnet School Mission and 
Expectations for Student Learning will become a vibrant reality for all. 
 
 
   



 6 

Mission 

 

The Waterbury Arts Magnet School is a safe learning environment with a strong 

academic curriculum partnered with a comprehensive arts curriculum. 

 

Through interaction with faculty, staff, peers, parents, and the community, a student’s 

innate creativity and talents are nurtured in a secure educational setting.  The Waterbury 

Arts Magnet School fosters respect for self and community as students are encouraged to 

fulfill their unique potentials.  Students are prepared to pursue post-secondary studies or 

to join the workforce as civic-minded young adults. 

 

     Academics and arts 

 

     Respect and responsibility 

 

    + Talent and tolerance 
    _________________________________________________________ 

 

     Skills for lifelong learning 

Rev. 11/13/08 
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 Expectations 

The WAMS student is expected to: 

     ACADEMIC and ARTS 

1. Read actively and critically for a variety of purposes and communicate literal, interpretive, and critical 

understandings in clear expository, narrative, and descriptive writing.  

 

2. Write effective persuasive essays by taking a clear position, supporting that position, organizing ideas logically and 

effectively, and expresses ideas using standard English.  

 

3. Speak clearly to communicate effectively in meaningful conversation, so as to defend a position and exchange 

information. 

 

4. Understand mathematical concepts and procedures and employ multiple strategies in reasoning and problem solving. 

 

5. Use technology appropriately and effectively to obtain, organize, and communicate information to solve problems. 

 

6. Participate in visual and performing arts by displaying skillful and creative expression and evaluate artistic character 

and aesthetic qualities in art forms. 

 

SOCIAL 

7. Assume responsibility for one’s own behavior. 

8. Exhibit tolerance and respect for differences within our diverse school community. 

 

9. Use communication skills to resolve conflict. 

10.  Demonstrate awareness of his or her post-secondary options. 

CIVIC 

11. Make a positive contribution to the community. 

12. Demonstrate knowledge of civic rights, civic duties, and civic responsibilities within a democratic society. 

 

 
Rev. 11/20/08 
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I.  Data on the Community 
 

Note: The term "community" includes both the immediate neighborhood, the area in which  

students live, and the larger area which influences both the students and the school itself. 

Table of Contents 
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A. Composition of the Community 
 

 1. Briefly describe the physical setting of the school and the surrounding area, to include location, 

accessibility, and proximity to other town/city services. 

 2. Provide a brief socioeconomic profile of the community, including median income. 

 3. Briefly describe types and sizes of major businesses and industries in the community/communities served 

by the school.   

 4. Briefly describe any significant changes in the local economy over the past few years. 

 5. Indicate the current unemployment rate of the community. 

 6. Report the percentage of the families in this school community that have incomes below the poverty level.     

18%. 

 7. Identify the languages spoken by students and the percentage of students for whom this is their primary 

language. 

 8. Report the level of Chapter I participation. 

 9. Indicate the population of the town/city/district.   

 10. Indicate the total student population of the district. 

 

 

 

The Community 

The Waterbury Arts Magnet School, located in Waterbury, Connecticut, is an inter-district magnet 

school that serves seven towns, including Waterbury, Wolcott, Thomaston, Plymouth, Naugatuck, 

Region 15 (Middlebury/Southbury).  The school services students in grades 6 through 12, and 

Waterbury is located approximately two hours from both New York City and Boston.  Hartford, the state 

capital, is approximately 30 miles to the east-northeast.  New Haven is approximately 30 miles to the 

south-southeast, and Bridgeport is approximately 30 miles to the south. It is located in the western half 

of the state of Connecticut at the crossroads of state route 8 and Interstate 84.   

Waterbury, first settled in 1674 and incorporated in 1686, gets its name from the three rivers that flow 

through the town.  Waterbury is an ethnically diverse city of 108,000 people.  According to the 2000 

U.S. Census, 67% of the population are white, 16% are black or African -American, 22% are Hispanic 

or Latino, 1.5% are Asian, and less than one percent are classified as American Indian or Alaskan 

Native, Native Hawaiian or Pacific Islander.  The percentage of K-12 students from homes where 

English is not the primary language is 13.9%.   

According to the State of Connecticut, Waterbury has a per capita income of $14,209 per year.  The 

median household income is $30,533, with a median family income of $37,942.  The percentage of 

families in the community with incomes below the poverty level is 18%.  The unemployment rate for 

September of 2008 was 7.6%.  Waterbury, like many other New England cities, was once a 

manufacturing center.  It was once known throughout the country as ―the brass capital of the world.‖  

However, the decline of industry led to the reduction of jobs in that area.  The top five job categories in 

Waterbury according to the U.S. Bureau of Labor Statistics are education and health services (15.1%), 

trade, transportation and utilities (13.4%), government (10.1%), manufacturing (9.6%), and leisure and 

hospitality (5.2%).   The percentage of students in the district who are eligible for free or reduced lunch 

is 70.5% per federal guidelines.  Approximately 36.4% of the students at the Waterbury Arts Magnet 

School are eligible for free or reduced lunch. 

The school district serves approximately 18,000 students.  
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B.  Financial Resources 
 

1. Report the state average for per pupil expenditures for 

the past two years. 

2007-

2008 

 

$12,151 2006-

2007 

$11,558 

 

2. Report the school's per pupil expenditure for the past two 

years based on the same components as those used to 

determine the state per pupil expenditure. 

2007-

2008 

 

$10,145 2006-

2007 

$9,280 

 

3. List the percentage of school funds obtained from the 

following sources for the past two years 

2007-

2008 

 

% 2006-

2007 

% 

 a. local resources   61.97%  66.12% 

 b. state resources  38.03%  33.88% 

 c. federal resources  %  % 

 d. other resources  %  % 

 

4. Report the percentage of the local property tax allocated 

to schools for the past two years. 

2007-

2008 

 

40.7% 2006-

2007 

40.8% 

 

5. Report the annual tuition charge for nonresident students 

enrolled in the school and the number of tuition students 

for the past two years. 

2007-

2008 

 

N/A N/A 2006-

2007 

N/A 

 

N/A 

 
 
C.  School System Population and Enrollment Data  
 
1.  Indicate the number of nonresident youth attending schools in the community/communities and the 

high school through tuition or school choice.  
  
  There is a total of 621 nonresident youth who attend schools in Waterbury via the magnet school 

system.  At Maloney Magnet School, 216 students reside outside of Waterbury.  At Rotella 
Interdistrict Magnet School, 178 students reside outside of Waterbury.  At the Waterbury Arts 
Magnet School, 91 students who reside outside of Waterbury attend grades 6, 7, and 8, and 136 non-
resident students attend grades 9 through 12. 

 

2.  Use the following chart to provide the number and enrollments of types of schools in the community/school 

system: 

 

 Total Number of 

Schools 

Total 

Enrollment 

Enrollment From 

This Community 

Public Elementary 20 9,378 8,112 

Non-public Elementary 9 2,870 1,546 

Public Secondary 4 5,160 4,888 

Public Vocational/Technical  1 710 532 

Non-public Secondary 3 1,675 1,080 

 

 

3.  List the names and enrollment figures for the junior high, middle and/or elementary feeder/sending schools in the 

district. 
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School Enrollment 

North End Middle School 1257 

Wallace Middle School 1342 

West Side Middle School 1198 

Barnard Elementary 270 

Brooklyn Elementary 229 

Bucks Hill Elementary 583 

Bunker Hill Elementary 519 

Carrington Elementary 515 

Chase Elementary 798 

W. Cross Elementary 348 

Driggs Elementary 549 

Generali Elementary 561 

Hopeville Elementary 464 

Gilmartin Elementary 239 

Kingsbury Elementary 494 

Maloney Magnet School 593 

Regan Elementary 313 

Sprague Elementary 487 

Tinker Elementary 573 

Walsh Elementary 551 

Washington Elementary 313 

Wilson Elementary 357 

Rotella Interdistrict Magnet School 614 

 

4.     Provide the percentage of high school age students who attend non-public schools. 

 

  Approximately twenty-three percent of high school age students attend non-public schools in Waterbury. 

 

II. DATA on the School and the Students  
 

A.  Student Performance Data 
 

 

1. Attach a copy of the school profile, (e.g., profile prepared for state department of education, for colleges, for town 

annual report, the school district’s annual report, the NCLB annual report, etc.). 

 

2. Students taking the SAT or ACT: 
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If the following information is not included in the attached profile, indicate the number of students taking the SAT 

or ACT for the last two years:  

   

 

Year Number of Males Number of Females Percentage of School Total State Percentage 

2006-2007 24 75 21.4% N/A 

2005-2006 N/A N/A N/A N/A 

 

 

 

B.  Other School Performance Indicators 
 

 

 1. Indicate the percentage of members of the senior class who graduated in each of the last two years. 

 

Year Percentage 

2007-08 97% 

2006-07 97% 

 

 2. Indicate the percentage of students who were retained (not promoted) in each of the past two years. 

 

Year Percentage 

2007-2008 1.0% 

2006-2007 1.2% 

 

 

 3. Indicate the total number of expulsions in each of the past two years.    

 

Year Number 

2008-2009 1 

2007-2008 0 

 

 

 4.  Indicate the total number of in-school suspensions in each of the past two years. 

 

Year Number 

2008-2009 449 (238 H.S.) 

2007-2008 285 (170 H.S.) 

 

 5.     Indicate the total number of out-of-school suspensions in each of the past two years. 

 

Year Number 

2008-2009 158 (75 H.S.) 

2007-2008 64 (30 H.S.) 

 

 6.     Indicate the number of students with failing grades in the past two years. 

 

  

2007 - 2008 

 

2008 – 2009 

Number of  

 Failing Grades 

 

M 

 

F 

 

Total 

 

M 

 

F 

 

Total 

 

Grade 9 

N/A N/A N/A N/A N/A N/A 

 

Grade 10  

N/A N/A N/A N/A N/A N/A 
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Grade 11 

N/A N/A N/A N/A N/A N/A 

 

Grade 12 

N/A N/A N/A N/A N/A N/A 

 

  Currently, this data is not kept on file.  It is common for students who are in danger of failing a course for the 

academic year to transfer to their district schools.  In addition, students who fail a course for the year have the 

opportunity to attend summer school to earn credit for the course they have failed. 

  

7.    Indicate any data on graduates’ performance in college (e.g. percent who required remediation, percent who graduate 

from college.) 

 

  The Waterbury Arts Magnet School does not possess this data. 

   

 

C.  School Enrollment Data  
  

 1. Complete the chart below, using enrollments as of October 1 of each year. 

 

  

2007 - 2008 

 

2008 – 2009 

Grades Included 

In This School 

 

M 

 

F 

 

Total 

 

M 

 

F 

 

Total 

 

Grade 6 

 

52 

 

49 

 

101 

 

43 

 

63 

 

106 

 

Grade 7 

 

48 

 

53 

 

101 

 

53 

 

52 

 

105 

 

Grade 8 

 

36 

 

59 

 

95 

 

49 

 

54 

 

103 

 

Grade 9 

 

46 

 

74 

 

120 

 

44 

 

74 

 

118 

 

Grade 10 

 

55 

 

62 

 

117 

 

41 

 

74 

 

115 

 

Grade 11 

 

38 

 

77 

 

115 

 

55 

 

61 

 

116 

 

Grade 12 

 

29 

 

78 

 

107 

 

39 

 

73 

 

112 

 

Non-Graded 

      

 

Totals 

304 452 756 324 451 775 
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Projected Enrollment 

One Year  

2009 - 2010 

Two Years  

2010 – 2011 

Grades Included 

In This School 

 

M 

 

F 

 

Total 

 

M 

 

F 

 

Total 

 

Grade 6 

 

N/A 

 

N/A 

 

105 

 

N/A 

 

N/A 

 

105 

 

Grade 7 

 

43 

 

63 

 

106 

 

N/A 

 

N/A 

 

105 

 

Grade 8 

 

53 

 

52 

 

105 

 

43 

 

63 

 

106 

 

Grade 9 

 

N/A 

 

N/A 

 

120 

 

N/A 

 

N/A 

 

120 

 

Grade 10 

 

44 

 

74 

 

118 

 

N/A 

 

N/A 

 

120 

 

Grade 11 

 

41 

 

74 

 

115 

 

44 

 

74 

 

118 

 

Grade 12 

 

55 

 

61 

 

116 

 

41 

 

74 

 

115 

 

Non-Graded 

      

 

Totals 

 

N/A 

 

N/A 

 

785 

 

N/A 

 

N/A 

 

789 

D.  Attendance Data  
 

 1. Indicate the average daily student attendance rate for the past two years. 

 

                    

Year Rate 

2007-2008 93.83% 

2006-2007 94.25% 

 

  (At this time, the district does not track the daily student attendance rate by gender or by race.) 

 

 2. Indicate the average daily teacher attendance rate for the past two years excluding absences for professional 

reasons. 

 

Year Rate 

2006-2007 95% 

2005-2006 95% 

 

 

E.  Ethnic, Racial & Cultural Composition 
 

 1. List the percentage breakdown of identifiable ethnic and racial groups that comprise the student body. 

 

Group Percentage 

Caucasian 52% 

African-American 25% 

Hispanic 22% 

Asian 1% 

Total 100% 

 

 2. Describe any significant changes in the ethnic and racial composition of the student body in recent years. 
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  The Waterbury Arts Magnet School opened to grades 6-10 in 2004.  There has been no significant change in the 

ethnic and racial composition of the student body in recent years. 

 

F.  Age-Grade Distribution 
 

 1. Describe any unusual variance in age/grade distribution, explain the cause, and discuss the implications for school 

programs or services. 

 

  There is no variance in age/grade distribution. 

 

 

G.  Parental Involvement  
 

 

 1. Indicate the percentage of students whose parents participated in some type of parent/student/teacher conversation 

or discussion pertaining to the academic progress of the student as well as how the school tracks this information. 

 

Year Percentage 

2007-2008 N/A 

2006-2007 N/A 

 

  There is currently no system in place to track parent/student/teacher conversations or discussions pertaining to the 

academic progress of the student on a school-wide basis.  Individual teachers keep records of such discussions, 

and the school collects teacher-generated sign-in sheets for each of the school’s two open house activities.  In 

addition, the school has taken the following steps to increase parental involvement: 

 There is a full-time ―Parent Liaison‖ who has an office and space to welcome 

parents. 

 The Parent Liaison provides workshops to parents regarding issues related to their 

child’s schooling.   

 The Parent Liaison also hosts social interaction opportunity for parents and staff, 

such as ―Dad’s and Doughnuts/Mom’s and Muffins.‖ 

 The faculty logs any phone calls home. 

 Progress reports are distributed mid-way through each marking period.  Parents can 

request a conference with teachers by returning the signed progress report. 

 The use of ProgressBook, the city’s online grading program, allows 

parents/guardians and students access to check grades or student progress.  

 As a part of the city’s attendance policy, homeroom teachers must contact 

parents/guardians when students are absent. 

 Disciplinary slips are issued and logged.  Parents/guardians are contacted by phone 

either by the teacher or by the assistant principal. 

 Following each of the two Parent-Teacher Open Houses, teachers submit parent 

sign-in logs to the office. 

 

 
H.  Transience and Mobility  
 

 1. Briefly describe any issues with transience or mobility in the student population.  

 

  Being a magnet school, there are no issues with mobility and/or transience in the student population.  Less than 

2% of the total school population transfers out of WAMS. 

 

 2. Explain any implications for transience or mobility in the student population. 

  

  At this time, no implications for transience or mobility in the student population are seen. 

 

 



 17 

I.  Withdrawals and Transfers 
     

 1. Explain any unusual conditions which might affect withdrawals and transfers. 

 

  While 98% of the students who begin their high school careers at WAMS stay at WAMS, there are times when 

students return to district schools for a variety of reasons.  Because WAMS does not participate in inter-

scholastic sports, students are allowed to play for their district schools.  Occasionally, the student schedule may 

not be conducive to participating in another school’s athletic program, and a student may choose to return to that 

school.  In other cases, a student may move to a town that is not a member of the consortium of sending districts.  

While the student is given the option to stay, there is no transportation provided.  This may result in the student 

leaving WAMS in order to attend the school of his/her district. 

 

 2. Report the percentage of dropouts (as reported to the state department of education) for the past two years. 

 

Year Percentage State Average 

2007-08 0% 2.5% 

2006-07 0% 1.8% 

 

J.  Curricular and Co-curricular enrollments and Programs 
 

 1. List curricular enrollments for each instructional area/team disaggregated by gender and race for the 

current school year. 

 

  While there is no formal mechanism in place to determine this information, a review of high school course 

enrollments for the 2008-2009 school year revealed the following: 

 English, 513 students:  197 male, 316 female 

 Social Studies, 691 students:  266 male, 425 female 

 Science, 455 students:  172 male, 283 female 

 Health and P.E., 291 students:  110 male, 181 female 

 Math, 475 students:  185 male, 290 female 

 Visual Arts, 721 students:  218 male, 503 female 

 Theater, 533 students:  204 male, 329 female 

 Dance, 451 students:  101 male, 350 female 

 Music, 570 students:  257 male, 313 female 

 Technology Ed., Family Consumer Science, and Business Education, 275 students:  

103 male, 172 female 

 World Language, 321 students:  120 male, 210 female. 

  Data on race relative to course enrollment is not available. 
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 2. List co-curricular enrollments for the current year, e.g., clubs, athletics and activities. 

 

Name of Activity # of Students 

American Movie Classics 15 

Art Club 15 

Art:  Open Studio 12 

Artist in Residence:  World Rhythms 100 

Authentic Applications in Video 15 

Bibliophiles 12 

Books and Blooms 16 

Center Stage (School Newspaper) 11 

Chamber Choir 10 

Class of 2010 (Class Activities) 100 

Class of 2011 (Class Activities) 100 

Class of 2012 (Class Activities) 100 

Comedy Club 15 

Community Band 26 

Color Guard 12 

Costume Design (Varies) 

Dance Dept. Productions (Varies) 

Director’s Showcase 20-100 

Drum Line 12 

Fuel Up to Play 60 325 (Middle School) 

Girls, Inc. 12 

Gymnastics 20 

Habitat for Humanity Chapter 24 

H.S. Chorus 40 

H.S. Dance Troupe 120 

H.S. Stunts and Tumbling 20 

Name of Activity (Cont’d) # of Students 

H.S. Yearbook 12 

Intramural Basketball 40 

Jazz Band 10 

Jazz Ensemble 12 

Love Songs 80 

M.S. Select Choir 17 

M.S. Dance Troupe 20 

Mock Trial 15 

Monday/Wednesday Dance Co. 20 

Musical Theater (various performances) (varies) 

National Honor Society 14 

Osher Lifelong Learning Institute (OLLI) 9 

Perfect College Search 75 

Photo Lab 15 

Pit Orchestra (varies) 

Rock Orchestra 20 

School Ambassadors (WAMS Ambassadors) 35 

Set Design and Construction (varies) 

String Orchestra 10 

Student Council 35 

Tech Theatre 10-40 

Theater & Language Club (TLC) 20 

Visual Art Exhibit (varies) 
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 3. Report the average class size and the range of class sizes school-wide and by academic area. 

 

  The average class size by academic area is as follows: 

 English, 21 students per class. 

 Social Studies, 28 students per class. 

 Science, 19 students per class. 

 Health and P.E., 29 students per class. 

 Math, 19 students per class. 

 Visual Arts, 28 students per class. 

 Theater, 21 students per class. 

 Dance, 29 students per class. 

 Music, 23 students per class. 

 Technology Ed., Family Consumer Science, and Business Education, 18 students per 

class. 

 World Language, 28 students per class. 

  The school-wide average class size is 24 students per class.  However, the range in  

  class enrollment can range from fewer than 10 to more than 35 depending upon the  

  class. 

 

 

 4. Report the full-time equivalent for: teachers, administrators, student support staff, other professional staff, 

and non-professional staff (clerical, custodial, other). 

 Teacher fte:  67 

 Administrator fte:  4 

 Student support staff fte:  12 

 Other professional staff fte:  5 

 Non-professional staff fte:  14 

   

 5. Report the average student load for teachers by semester in the different content areas. 

  The average student load for teachers by year (data not avail. per semester) is: 

 English, 103 students per teacher. 

 Social Studies, 138 students per teacher. 

 Science, 91 students per teacher. 

 Health and P.E., 146 students per teacher. 

 Math, 95 students per teacher. 

 Visual Arts, 144 students per teacher. 

 Theater, 107 students per teacher. 

 Dance, 150 students per teacher. 

 Music, 114 students per teacher. 

 Technology Ed., Family Consumer Science, and Business Education, 92 students per 

teacher. 

 World Language, 150 students per teacher. 

 

 6. Report the amount of daily instructional time per year, the number of days per academic year for students, 

and the number of days for teachers, indicating the state requirement for each. 

 

  There is approximately 7 hours of instructional time per day, 1,128 hours of instruction per year.  The state 

average is 1,009 hours per year, and state law requires 900 hours of instruction per year.  The number of teaching 

days in Waterbury is 180.  The number of school days required by the State of Connecticut is 180.  The number of 

days for teachers in Waterbury is 185.   (Conn. Gen. Statutes sec. 10-15.) 

 

 7. Using the categories below, list other educational programs and/or services, besides non-public secondary 

schools, available to students in the school: 

 a. Collegiate institutions 
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  The Waterbury Arts Magnet School currently offers a concurrent enrollment program with the University of 

Connecticut.  Students who enroll in the UConn Early College Experience program earn college credit upon 

successful completion of the course in addition to high school credit.   

   

  WAMS students take part in the Connecticut Collegiate Awareness Program  

  (ConnCAP) which helps to prepare students for post-secondary studies.  This  

  program is currently administered through Naugatuck Valley Community College. 

 

  Students at WAMS may take tuition-free courses at Naugatuck Valley Community  

  College in the areas of math, science and technology. 

 

 b. Vocational and technical schools 

 c. Institutions providing adult education and continuing education 

  d.   E-learning (electronic learning) and distance learning programs 

 

   The Waterbury Public Schools are currently looking into distance learning  

   possibilities, but this is only in the discussion stage. 

 

 8. Briefly describe any examples of business or industry partnerships with the school in the following areas: 

 a. Employment opportunities 

 b. School-to-Career opportunities  

 

  Students being serviced by the Special Education Department participate in  

  Community Based Training, where students perform job shadowing and participate  

  in job training in a variety of vocational settings.  

   

  c.   Job shadowing/apprenticeship program 

   

   Students at WAMS have the opportunity to take part in a variety of internships, including internships at the 

adjoining Palace Theater, through the community newspaper, The Waterbury Republican-American, and others.  

The Palace Theater internship allows students to gain better understanding of the jobs involved in the support of a 

theater.   Students who take advantage of the partnership with The Waterbury Republican-American learn the 

fundamentals of news media preparation and distribution.  In addition, WAMS students have participated in the 

Undergraduate Summer Research Internship Program in Biological and Biomedical Sciences at the University of 

Connecticut Health Center.  Students in this program work with a researcher at the health center and perform a 

variety of tasks to assist with the research.  This program is open to high school juniors and seniors.  In concert 

with WAMS, Junior Achievement has facilitated a job shadowing opportunity with the Bridgeport Sound Tigers 

hockey team.  This job shadowing experience resulted in the organization asking several students to apply for 

summer internship positions. (See description of CBT above.) 

 

 9. Briefly describe any other examples of partnerships with the community, institutions of higher education, 

or other post-secondary institutions. 

 

 Students take an active role with the University of Connecticut chapter of OLLI—Osher Lifelong 

Learning Institute, one of 122 institutes nationwide and the only one in Connecticut. 

 The marketing classes have taken part in programs on personal finance coordinated with Wachovia Bank 

and TD Bank.   

 The marketing class has a partnership with the Connecticut Business and Industry Association. 

 Students take an active role in participating in blood drives sponsored by the American Red Cross. 

 Students take part in the UConn/High School Mini Medical/Dental School Program through our human 

biology class. 

 Students participate in the Connecticut Association of Schools leadership academy. 

 Students in the AP U.S. History program take part in the Veterans’ Voices Program in which they must 

interview U.S. military veterans.  Students publish the stories of their interviewees, and present their 

stories to a public audience at a dinner.  The teacher of AP U.S. History works with local Veterans of 

Foreign Wars organizations, as well as other veterans’ organizations. 



 21 

 WAMS has an ongoing relationship with Shakespearience Productions, an educational theatre company 

in Waterbury.  Shakespearience works with WAMS students from a variety of grades.  This has led to 

students working for Shakespearience, generally for community service hours. 

 WAMS has been a host for the Northeast Educational Theatre Festival for the past two years. 

 WAMS is the current home to the Young Connecticut Playwrights Festival, established in 1966. 

 WAMS students took part in a community performance of Tony Vacca:  African Rhythms for two years 

in a row. 

 Students take part in the ―I Give My Word‖ program, coordinated through the Palace Theater.  They 

attend a series of seven after-school workshops that are led by professional teaching artists and guest 

speakers, with a curriculum consisting of reading, creative writing, and poetry. 

 Students are selected each year to participate in the Center for Creative Youth at Wesleyan University. 

 Students regularly work with Main Street Waterbury, a grassroots, downtown management and 

revitalization program in the context of historic preservation.  Students have worked with the fall festival, 

―Eat Your Art Out,‖  

 The music department is currently working in collaboration with the Waterbury branch of UConn to 

perform two concerts.  One concert will incorporate a guest artist.  The second is going to be a benefit for 

Haiti in which WAMS students will perform with members of the community. 

 Students take part in various performances that are open to the public. 

 

 10. Briefly describe any service learning requirements. 

 

  While there are no requirement for service learning, students who complete community service hours voluntarily 

submit records of their hours to the Guidance Department.  This documentation is kept on file. 

 

 11. Indicate which faculty have common planning time and the amount. 

   

  Academic teachers in grades 6, 7 and 8 currently have common planning time in the form of a 45-minute 

preparation period each day that is common to the grade level team.  This time is used for parent meetings, data 

team meetings, grade level team meetings, and other planning purposes.  In addition, the city has established 

seven early-release days for the purpose of teacher collaboration.  This allows teachers a 1.5 hour period to meet 

for a variety of purposes, including data teams, the development of common formative assessments, curriculum 

development, and work on various committees.  The school administration recently developed a schedule for 

some teachers to receive common planning time once every other week for the purpose of meeting in data teams.  

Teachers are relieved of their regularly scheduled non-teaching duty or are relieved from their teaching 

assignment for one period to collaborate.  This only impacts teachers of ninth and tenth grade English, math, and 

science classes at this time. 

 

 12. Indicate the type of schedule (e.g., rotating 4X4 block, 43-minute periods.) 

 

  The Waterbury Arts Magnet School currently operates on eight 46-minute periods.  The periods are static and do 

not rotate.   

 

 13. Briefly describe any use of levels, teams, interdisciplinary grouping, small learning communities, or other 

grouping arrangements. 

 

  Academic courses are currently scheduled as homogeneous groups, divided among Honors, Level 1, and Level 2 

courses.  Level 1 and Level 2 courses are college preparatory classes.  There are also various Advanced Placement 

courses, as well as the UConn Early College Experience Program.  Arts courses are scheduled using 

heterogeneous groups.  Several academic courses, particularly in math and English, use a co-teaching model that 

incorporates a subject teacher and a special education teacher.   

 

 14. Indicate the percentage of students in special education courses. 

 

  Approximately ten percent of students receive special education services, twenty-eight students at the middle 

school level and fifty-three students at the high school level.  
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 15. Indicate the percentage of students in bilingual/ESL courses. 

 

  For the 2009-2010 school year, thirteen students (1.6 %) are enrolled in bilingual/ESL courses. 

 

 16. Indicate the total amount of professional development time per year in hours.  This should include 

professional development days, faculty meetings, department/content area meetings, common planning 

periods and half-days. 

 

  For the 2009-2010 school year, there was a total of 50 hours of professional development time.  

 

 17. Indicate the number of students taking college courses at the high school on-line or on a college campus by 

gender for the last two years. 

 

  There have been no students taking college courses on-line or on a college campus for the last two years.  

However, 30 students over the last two years were part of a concurrent enrollment program administered through 

the University of Connecticut that allowed students to earn college credit while satisfying a high school English 

requirement.  This course is taught by a WAMS faculty member who is considered adjunct faculty at UConn.  In 

addition, WAMS students may take courses at Naugatuck Valley Community College for credit while in their 

senior year.  These courses are taken after school hours at the community college campus. 

 

K.  Post Secondary Choices 
    Classes of 2008, 2007, 2006 
 

   1. Use the following to report the post-secondary choices of seniors over the last three years. 

 
 Class of 2008 Class of 2007 Class of 2006 

Categories Male Female Male Female Male Female 

 # % # % # % # % # % # % 

Post-Secondary 

Education 

20 20 45 45 N/A  N/A  N/A  N/A  

  Four-year 

college 

9 9 25 25         

  Two-year 

college 

11 11 20 20         

  Other training 2 2 1 1         

Immediate 

Employment 

4 4 1 1         

Military 0 0 1 1         

Other 6 6 12 12         

 

   2. Indicate any results of a follow-up study of graduates. 

 

There are currently no follow-up studies of graduates, but discussions have been taking place regarding the 

implementation of ways to track data of graduates.  The Guidance Department is putting a plan in place to begin 

tracking the success of graduates beginning with the class of 2010. 

 

L.  School Initiatives 
 

 1. Briefly describe any existing or planned school reform initiatives.  Include the faculty and staff involved, 

the student population affected, and an explanation of how such initiatives are aligned with the school’s 

mission and expectations for student learning. 

 

 2. Briefly describe the rationale for undertaking each existing and each planned initiative. 
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 3. Briefly describe the result of each existing initiative in the last few years. 

 

 Data Teams 

o All staff are currently involved in this initiative.   

o The focus is on the collection and analysis of data to make informed decisions related to 

instruction. 

o All students should be affected in that the data gleaned should help improve instruction. 

o The use of data teams should assist in the collection and analysis of data relative to learning 

outcomes addressed in the school’s Expectations for Student Learning. 

o The staff is currently on step one of a five-step process.  We are currently developing Common 

Formative Assessments and gathering the data from these assessments.   

o The Health/P.E. department has provided the work from their data team to the citywide 

Supervisor for Health/Physical Education for presentation at Board of Education meetings. 

o In the past year and a half, all departments have completed drafts of common formative 

assessments as a result of the creation of data teams. 

o Consultants form the Connecticut Accountability for Learning Initiative (CALI) are working 

with the staff to aid in the development of productive data teams. 

 Common Formative Assessment 

o (See Data Teams) 

 Positive Behavior Support 

o All staff are currently involved in this initiative. 

o The focus is on support positive behaviors of students in an effort to decrease the incidents of 

negative behavior. 

o All students should be affected in that a decrease in negative behaviors will improve the 

learning environment. 

o In the past two years, various activities have been planned and supported by the Positive 

Behavior Support committee.  These include ice cream socials, raffles for prizes, ―Caught Being 

Nice‖ announcements, and various awards.  This year, the PBS committee is planning a field 

trip for students who have demonstrated positive decision-making. 

o The acronym ―STARS‖ has been developed to raise student awareness:  Show respect, Take 

initiative, Act responsibly, Reach your goals, Support positive behavior. 

o PBS is aligned with the mission statement in that it helps ―foster respect for self and community 

as students are encouraged to fulfill their unique potentials.‖ 

 Co-Teaching 

o In an effort to more appropriately service students with special needs in the regular education 

setting, WAMS has begun to schedule classes using a co-teaching model comprised of one 

subject area teacher and one special education teacher. 

o Math and English classes are the primary subjects using this approach. 

o Students with special needs in all grade levels are impacted. 

o This initiative fulfills the school’s mission by giving all students access to a ―strong academic 

curriculum‖ while ―students are encouraged to fulfill their unique potentials.‖ 

 Student Assistance Team 

o A committee of teachers, administrators, and specialists work together to provide assistance for 

students who might be in need of academic and emotional counseling. 

o The rationale for S.A.T. is to provide social and emotional support so that students can 

concentrate on their school responsibilities.   

o Teachers, staff, and students make anonymous referrals. 

o Students who have been referred meet with a member (or members) of the team and further 

determinations are made with regard to assisting the student. 

o The fulfills the mission statement in that it helps to encourage students to ―fulfill their unique 

potentials‖ while supporting ―a safe environment.‖ 

 C.P.R. (Create, Perform, Respond) 

o All teachers are involved in this initiative.   

o Teachers are expected to develop lesson plans which help students create meaning, 

demonstrate an ability to perform a skill, and respond to teaching and learning by reflecting on 

the lesson and any assessments. 

o C.P.R. is indicated on lesson plans that are submitted to the administration. 
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o All students are impacted because C.P.R. provides teachers with the guidance to develop lessons 

that seek hone higher-order thinking skills. 

o This fulfills the mission statement in that it helps to prepare students for post-secondary 

education or employment. 

 Early Intervention Program (EIP) (Also called RTI, Response to Intervention.  Soon to be called 

Scientific Research Based Interventions, SRBI.) 

o All teachers are involved in this initiative. 

o Teachers can make referrals to EIP when they believe that a student is having difficulties in 

class and may be a candidate for intervention. 

o This step is initiated before a referral to Special Education is made and prior to any possible 

referral for expulsion. 

o This initiative helps students ―develop their unique potentials‖ as noted in the Mission 

Statement. 

 Professional Learning Communities (PLC) 

o This initiative is in its beginning stages. 

o All teachers will soon be involved in this initiative. 

o The teachers in a school and its administrators continuously seek and share learning and then act 

on what they learn. 

o This initiative builds on the research of Dr. Richard DuFour. 

o At this time, our PLC’s are working as Data Teams. 

 

 

 

M.  Government and Foundation Supported Programs 
 

 1. List and briefly describe any projects or grants currently in operation in this school that are financed by 

federal, state or municipal agencies. 

 

 The school receives about 60% of its operating budget from a magnet school grant from the State of 

Connecticut.  By state statute, anything that the local Board of Education supplies to other schools in 

Waterbury must likewise be supplied to WAMS.  The magnet school grant is used to support the mission 

of the school.  For example, the position of Supervisor of Arts and Professional Development is funded 

through the grant.   

 The school receives services that are paid using Title I funds.  For example, there is a full-time literacy 

tutor who works with middle school and high school students to assist them in proficiency in skills 

assessed on state tests. 

 

 2. List and briefly describe any projects or grants currently in operation in this school that are supported by 

public or private foundations or agencies. 

 

 There are currently no projects or grants in operation that are supported by public or private 

foundations or agencies. 

 

 

 

N.  Preparation of Teachers  
 

 1. Indicate the number and percentage of teachers who are teaching out of their area of certification. 

 

  There are no teachers at WAMS who are teaching out of their areas of certification. 

 

 2. Indicate the number and subject areas of teachers who have provisional 
teaching credentials/certification. 

 
  Of 76 certified professional staff, 12% are working under initial certification, 26% 

are working under provisional certification, and 62% are working under professional certification.   
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 3. Indicate the percentage of faculty with advanced degrees.  

 

  Of the certified professional staff, 67% have advanced degrees, and an additional 3% reported that they are 

currently pursuing advanced degrees.   
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III. School improvement planning  

 

   1.List identified targets for improved school performance based on the analysis of  

  standardized assessment scores and other school/district assessment results 
(e.g., students below standard, students in the lowest performance level). 

 
  Our AYP (Adequate Yearly Progress) target for 2010 is the same as proposed by 

the Connecticut State Department of Education, 79% of students in literacy and 82% in math must meet 
the standard of ―Proficient‖ on the state standardized tests. 

 
  Our targets for whole school proficiency as identified by our School Improvement 

Plan (SIP) are as follows: 
 
   

 2009-2010 2010-2011 

CMT Reading 87.5% 88.2% 
CAPT Reading 88.2% 89.9% 
CMT Math 85.1% 89.9% 
CAPT Math 75.3% 82.6% 

 
  These targets were developed using baseline data from school years 2005-2006, 

2007-2007, and 2007-2008.  For the predicted data, the targets for 2008-2009 were based on whole 
school AYP, the targets for 2009-2010 were based on the opinion of the school improvement team, and 
the targets for 2010-2011 were based on district improvement team goal to make a minimum of 15% 
increase district-wide by 2011. 

 
   2.List identified targets for improved performance based on the analysis of equity  

       gaps in state assessment scores and other school/district assessment results (e.g., 
special education students, gaps between genders, students not proficient in English, minority 
students, students in poverty, vocational students). 

 

 At this time, the SIP focuses on whole school achievement as a Tier I indicator.  Tier II indicators regarding 

identified targets for sub-groups have not yet been determined. 

 

3. Identify other school improvement targets as well as the manner by which they were identified and the data 

source identifying the deficiency. 

  

 After analyzing a variety of district data, the district has established five Tier I indicators as part of the District 

Improvement Plan (DIP):   

1. To increase reading proficiency for all students by a minimum of 15% by the end of three years as measured 

by Developmental Reading Assessment (DRA), Connecticut Mastery Tests (CMT) and Connecticut 

Academic Performance Tests (CAPT). 

2. To increase mathematics proficiency for all students by a minimum of 15% by the end of three years as 

measured by Connecticut Mastery Tests (CMT) and Connecticut Academic Performance Tests (CAPT). 

3. To reduce the number of school suspensions by 15% over three years as measured by district suspension data. 

4. To reduce truancy by 15% over three years as measured by district attendance data. 

5. To increase the involvement of families in the educational process by 15% over three years as measured by 

strategic district surveys and participation in school and district meetings, workshops, and events. 

 

As a part of the DIP, schools are required to establish School Improvement Plans based on the district Tier I 

indicators.  Each school has chosen on Tier I indicator upon which to develop a school-specific Tier II indicator.  

The Waterbury Arts Magnet School’s Tier II indicator per the SIP is to ―reduce student truancy over three years 

by 15% as measured by district data in order to meet the goal of increased literacy and numeracy proficiency.‖  

The School Improvement Team (SIT) analyzed data based on district information compiled during the 2008-2009 

school year.  Per the SIP, the data analysis ―supports the perspective that students must be in school in order to 

learn and be successful.  A truant population negatively impacts student learning and performance on tests…By 
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improving student attendance, we are able to assess, individualize instruction and provide students with the skills 

to reach mastery in literacy and numeracy‖ (WAMS School Improvement Plan, 2008-2011). 

 

4. Briefly describe how the school’s improvement plan/strategic plan is aligned with the school’s mission and 

expectations, as well as identified targets for improved school performance related to learning expectation 

in the mission. 

 

 The School Improvement Plan is aligned with the school’s mission in that a student who is not in school is not 

being prepared to ―fulfill [his or her] unique potential.‖  In addition, a student who is not in school or not in class 

has no access to the school’s ―strong academic curriculum partnered with a comprehensive arts curriculum.‖  

Finally, WAMS cannot prepare students who are truant ―to pursue post-secondary studies or to join the workforce 

as civic-minded young adults.‖ 

 

 The SIP will also focus on improving behaviors that will ultimately lead to student success in meeting the school’s 

Expectations for Student Learning.  While a student with attendance issues will have difficulty meeting the 

school’s expectations in the areas of Academics and Arts, the SIP seeks to have students ―assume responsibility 

for one’s own behavior‖ (WAMS Expectation for Student Learning #7).   

 

5. Describe any changes in the school’s expectations for student learning as stated in the mission in response 

to identified targets for improved school performance.  

 

  There have been no changes in the school’s Expectations for Student Learning as stated in the mission in response 

to identified targets for improved school performance.  The SIP was developed at approximately the same time as 

the school’s Mission and Expectations for Student Learning.  It appears that the SIP complements the school’s 

Mission and Expectations. 
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School and Community Profile 
 

Waterbury Arts Magnet School 

School and Community Profile 

Year of Visit:  2010 

The Community 

The Waterbury Arts Magnet School, located in Waterbury, Connecticut, is an inter-district magnet 

school that serves seven towns, including Waterbury, Wolcott, Thomaston, Plymouth, Naugatuck, 

Region 15 (Middlebury/Southbury).  The school services students in grades 6 through 12, and 

Waterbury is located approximately two hours from both New York City and Boston.  Hartford, the state 

capital, is approximately 30 miles to the east-northeast.  New Haven is approximately 30 miles to the 

south-southeast, and Bridgeport is approximately 30 miles to the south. It is located in the western half 

of the state of Connecticut at the crossroads of state route 8 and Interstate 84.   

Waterbury, first settled in 1674 and incorporated in 1686, gets its name from the three rivers that flow 

through the town.  Waterbury is an ethnically diverse city of 108,000 people.  According to the 2000 

U.S. Census, 67% of the population are white, 16% are black or African -American, 22% are Hispanic 

or Latino, 1.5% are Asian, and less than one percent are classified as American Indian or Alaskan 

Native, Native Hawaiian or Pacific Islander.  The percentage of K-12 students from homes where 

English is not the primary language is 13.9%.   

According to the State of Connecticut, Waterbury has a per capita income of $14,209 per year.  The 

median household income is $30,533, with a median family income of $37,942.  The unemployment 

rate for September of 2008 was 7.6%.  Waterbury, like many other New England cities, was once a 

manufacturing center.  It was once known throughout the country as ―the brass capital of the world.‖  In 

fact, the city’s motto is ―Quid Aere Perennius‖ (What Is More Lasting Than Brass), and the city’s 

nickname is ―The Brass City.‖  However, the decline of industry led to the reduction of jobs in that area.  

The top five job categories in Waterbury according to the U.S. Bureau of Labor Statistics are education 

and health services (15.1%), trade, transportation and utilities (13.4%), government (10.1%), 

manufacturing (9.6%), and leisure and hospitality (5.2%).   The percentage of students in the district 

who are eligible for free or reduced lunch is 70.5% per federal guidelines.  Approximately 36.4% of the 

students at the Waterbury Arts Magnet School are eligible for free or reduced lunch. 

The School and The District 

The school district serves approximately 18,000 students.  There are four public high schools, one state-

administered vocational-technical high school, one alternative high school, one parochial high school, 

and two private high schools.  The Waterbury Arts Magnet School is an inter-district magnet school that 

focuses on the visual and performing arts.  ―WAMS‖ services students in grades 6-12 who live in the 

city of Waterbury as well as surrounding towns.  Selection is based on a lottery application with a ratio 

of students divided between 70% city and 30% suburban districts.  The total enrollment is 827 students, 

58% of whom are female.  The school population has remained stable due to the enrollment 

requirements of the magnet school grant.  The ethnic, racial and cultural composition fluctuates based on 

the type of student that is selected by the current lottery system.  Currently, the ethnic breakdown is 52% 

white, 25% African American, 22% Hispanic, and 1% Asian.  The average daily student attendance is 

95%.  The majority of students enter WAMS in the sixth grade and remain in the school until 
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graduation.  For the 2009-2010 school year, there were 157 lottery openings divided among grades 6-12 

as follows:  Grade 6:  110, Grade 7:  7, Grade 8:  8, Grade 9:  47, Grade 10:  13, Grade 11:  16, and 

Grade 12:  19.  There were approximately 1100 applications submitted for the lottery for the 2009-2010 

school year, yielding a 14% acceptance rate overall.  For the 2010-2011 school year, there were 142 

openings with a similar breakdown by grade.  There were 698 applications, yielding a 20% acceptance 

rate.  Because of the structure of magnet schools per Connecticut Public Act 97-290, the Waterbury Arts 

Magnet School is not a choice school with regard to No Child Left Behind.  Admission is based solely 

on a lottery system.   

The average student to teacher ratio is 13 to 1.  There are 64 teachers, 1 Library-Media Specialist (1 fte 

shared by two professionals), 3 school counselors, 1 school psychologist, 1 part-time social worker, and 

1 Speech-Language Pathologist.  The school counselor caseload is 276 students per school counselor.  

The average teacher load for high school classes is 121 students per teacher.  For academics, the average 

teacher load is 107 students per teacher.  For the arts, Health/Physical Education, Foreign Language, 

Technology Education, Family Consumer Science, and Business Education, the average teacher load is 

130 students per teacher. 

The school is financed through a combination of state and local monies.  The average per pupil 

expenditure for the state of Connecticut for the past two years has been $11,854 per pupil per year.  The 

average per pupil expenditure at WAMS over the same period was $9,712.  The percentage of school 

funds obtained from state resources over the past two years averaged 64.05%.  The percentage of school 

funds obtained from local resources (taxes and other local income) averaged 35.96% over the same two-

year period.  The percentage of local property taxes allocated to the Waterbury Public Schools for the 

past two years averaged 40.75%.  While the law allows magnet schools in Connecticut to charge tuition 

to students from towns outside of Waterbury, the school does not do so at this time and has no plans to 

do so.   

The Waterbury Arts Magnet School has a school day that is longer than that of the other Waterbury 

schools.  The day is a 7.3-hour school day divided among 8 periods of 46 minutes each.  Due to equity 

issues among the city’s four public high schools, the staff at WAMS works a unique schedule.  

Approximately one half of the staff works periods 1 through 7, while the other half works periods 2 

through 8.  The teachers who work primarily in grades 6 through 8 work in a team atmosphere.  They 

have common planning time to meet as a team at least once per week.  The teachers who work primarily 

in grades 9 through 12 have limited collaboration time.  This time is not scheduled into their workday.  

The City of Waterbury, however, has been working to create time during which teachers can collaborate. 

Starting with the 2009-2010 school year, the district has allotted time on 11 school days to provide for 

teacher collaboration time.   

Currently, no teachers at the Waterbury Arts Magnet School are teaching out of their areas of 

certification.  Of 76 certified professional staff, 12% are working under initial certification, 26% are 

working under provisional certification, and 62% are working under professional certification.  Of the 

certified professional staff, 67% have advanced degrees, and an additional 3% reported that they are 

currently pursuing advanced degrees.   

All high school students are placed in leveled classes in the four core academic areas ranging from Level 

2--General/College Preparatory, Level 1--College Preparatory, and Level 0--Honors.  Students are 

afforded the opportunity for mobility across tracks.  While teachers and school counselors influence the 

level in which a student is enrolled, parents and students are an integral part of the academic planning of 

a student.  Additionally, AP (Art, English Language and Composition, English Literature and 

Composition, European History, American History, Government, Biology) and UCONN ECE classes 
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are available to all students, assuming the academic prerequisites have been met.  While admission to 

these courses is influenced by teacher recommendation, students are often admitted independent of 

teacher recommendation.  Approximately twenty percent of high school students are enrolled in honors 

classes, approximately seventy-two percent in college preparatory courses, and approximately eight 

percent in Advanced Placement courses.  Approximately ten percent of students receive special 

education services, twenty-eight students at the middle school level and fifty-three students at the high 

school level.  All students are required to take four years of English, three years of Math, two years of 

Science, one civics class, one social studies class and a history class, a half year of Phys. Ed, a half year 

of health/conditioning, two years of foreign language, four arts foundation classes in the areas of dance, 

visual art, theater and music, with the remainder of courses coming from a variety of elective classes 

including costume design, television & video production, set design, music, voice, theater, dance, visual 

arts, business, as well as academic elective opportunities.  All students are required to maintain a writing 

portfolio from grade six through grade twelve. 

In 2007, ninety-seven percent of the students in the senior class graduated.  The graduating class of 2008 

went on to pursue a variety of post-graduate experience.  Sixty-five percent of graduates went on to 

higher education, with thirty-one percent going on to two-year colleges and thirty-four percent going on 

to attend four-year colleges.  Another three percent went on to pursue specialized post-secondary 

education.  Of the remaining thirty-two percent, five percent went on to immediate employment, one 

percent went into the military, and twenty-six percent did not indicate their plans upon graduation.  

These numbers changed for the class of 2009.   

The number of in-school suspensions for the 2007-2008 school year was 170 for the high school and 

115 for the middle school.  In the same year, the number of out-of-school suspensions was 30 for the 

high school, and 34 for the middle school.  There were 3 high school expulsions and no middle school 

expulsions.  For the 2008-2009 school year, the number of in-school suspensions was 238 for the high 

school and 211 for the middle school.  The number of out-of-school suspension was 75 for the high 

school and 83 for the middle school.  There were 3 high school expulsions in 2008-2009, as well.   

School Improvement Plan 

There are currently two school improvement plans at work simultaneously.  The first, a formal school 

improvement plan, aims at improving student attendance.  The second, a district-wide initiative directed 

toward improving student behavior, is being implemented by a school-based team and is called ―Positive 

Behavioral Support,‖ or ―PBS‖.   

The school’s formal improvement plan is based on the district’s Tier I indicator #4:  ―To reduce truancy 

by 15 % over three years as measured by district attendance data‖  

(www.waterbury.k12.ct.us/cis/site/files/  waterburypublicschoolsdip.pdf ).  For the 2008-2009 school 

year, the high school averaged a daily attendance rate of 95 percent and a tardiness rate of 4.05 percent.  

However, for the month of December 2008, that attendance rate fell to an average of 92 percent.  For the 

same school year, only 50 students of the school’s 825 students (approximately 6%) had perfect 

attendance.  The baseline data being used is the attendance data from the 2007-2008 school year, which 

demonstrated a 94.25% average daily attendance rate.  In that same school year, 192 students had ten or 

more unexcused absences.  Per the District’s Tier I indicators, the goal for WAMS would be to have 167 

or fewer students with ten or more unexcused absences, thereby yielding a 15% reduction in the number 

of students with chronic absenteeism.   

The mechanisms put into place via the school improvement plan are threefold.  The first aspect of the 

improvement is based upon timely reporting and awareness of student absences.  The Waterbury Arts 

http://www.waterbury.k12.ct.us/cis/site/files/waterburypublicschools
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Magnet School employs a full-time attendance counselor who is charged with investigating student 

absenteeism once a student reaches four absences.  Prior to attendance counselor involvement, teachers 

are charged with calling home on each of the first four absences.  In addition to that, the district employs 

an automated system that calls a student’s home for each absence.   

The Waterbury Arts Magnet School is not only concerned with students who are absent from school, but 

is also concerned with students who are absent from class for miscellaneous purposes.  Actions taken by 

the administration and by the teachers have been to be more cognizant of a student’s need to attend 

class.  As a result, students who are participating in an after school or curricular performance activity are 

not allowed to miss any more than two periods from any particular class for rehearsal purposes.  In 

addition, teachers are directed not to hold students after class.  This is so that another teacher’s class 

time will not be impacted. 

Positive Behavior Support is a district-wide initiative aimed at reducing negative behaviors that can lead 

to suspension or exclusion from class, such as in-school suspension.  This initiative supports District 

Improvement Plan Tier I indicator #3:  ―To reduce the number of school suspensions by 15% over three 

years as measured by district suspension data‖ (Waterbury Public Schools District Improvement Plan, 

2008-2011).  A committee of faculty and administration has developed activities to promote and 

acknowledge positive behavior on the part of the students. 

In order to prepare for the panel presentation for the visiting committee, the Waterbury Arts Magnet School has identified the 

following as the most critical challenges facing the school:  

  

- improving data collection/analysis, 

- increasing communication of student performance to the community, 

- increasing avenues for stakeholder input in the school’s decision-making process, and  

- increasing parent partnerships.  
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    1     

TEACHING AND LEARNING STANDARD  

 

 

MISSION AND EXPECTATIONS FOR STUDENT LEARNING  

 

 
 

   

The school's mission statement describes the essence 

of what the school as a community of learners is 

seeking to achieve. The expectations for student 

learning are based on and drawn from the school's 

mission statement. These expectations are the 

fundamental goals by which the school continually 

assesses the effectiveness of the teaching and 

learning process. Every component of the school 

community must focus on enabling all students to 

achieve the school's expectations for student learning.  

 

1. The mission statement and expectations for 

student learning shall be developed by the school 

community and approved and supported by the 

professional staff, the school board, and any other 

school-wide governing organization.  

2. The school's mission statement shall represent the 

school community's fundamental values and 

beliefs about student learning.  

3. The school shall define school-wide academic, 

civic, and social learning expectations that: 

 are measurable; 

 reflect the school’s mission. 

 

 4. For each academic expectation in the mission, 

the school shall have a targeted level of 

successful achievement identified in a rubric. 

5. The school shall have indicators by which it 

assesses the school’s progress in achieving 

school-wide civic and social expectations. 

6. The mission statement and the school’s 

expectations for student learning shall guide 

the procedures, policies, and decisions of the 

school and shall be evident in the culture of 

the school.  

7. The school shall review regularly the mission 

statement and expectations for student 

learning using a variety of data to ensure that 

they reflect student needs, community 

expectations, the district mission, and state 

and national standards.  
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Mission Statement and Expectations for Student Learning 

Conclusions 

The Waterbury Arts Magnet School (WAMS) Mission Statement and Expectations for 

Student Learning were developed by the school community and approved and supported by the 

members of the professional staff and school board.  A committee of six members of the faculty 

created the initial draft of the mission statement and expectations for student learning in a process that 

stretched from the beginning of the school year 2006-2007 to December 2009 with input from a wide 

range of stakeholders.  Although there was originally to be a parent and a board of education member 

on the committee to draft the mission, there was neither on the final committee, although feedback was 

sought from staff, students, and parents once the mission was drafted.  Rubrics for the academic 

expectations have been created, amended, aligned with district rubrics, piloted, and accepted by the 

faculty.  The WAMS mission statement provides a learning environment that is safe not only in the physical 

sense but an environment that is accepting of a diversity of creative and personal expression. The partnering of 

academic curriculum and arts curriculum drives instruction and assessment as well as contributing to student 

motivation.  (self-study, teachers, curriculum supervisors, administrators, board of education members) 

The Waterbury Arts Magnet School (WAMS) Mission Statement represents the school 

community’s fundamental values and beliefs about student learning.  Many students were able to 

quote key phrases from the mission statement and relate those phrases to their own personal learning 

experience, but, many do not share the belief that the arts and academic classes are valued equally.  

Teachers work to make connections between the art and academic curriculum in order to reinforce the 

importance and significance of both aspects of the curriculum.  Teachers and students extend the skills 

learned in the classroom to the community by fundraising through ticket sales and donating the 

monies earned to local and global charities. As a result, WAMS mission fosters students’ ability to meet and 

exceed the academic expectations and enables them to extend their learning towards personal growth and 

community service.  (students, student shadowing, teacher interviews, student work) 
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WAMS defines school-wide learning expectations that reflect the school’s mission; however, 

while there are rubrics for academic expectations, the school does not yet have a system to measure 

the civic and social expectations achievement for either individual students or the school.  

Expectations for the arts and academic curriculum are in place for students with both school-wide 

rubrics and assignment-based assessment guides although, not every teacher at WAMS consistently 

uses these rubrics.  Many students can explain the different levels of the school-wide rubrics 

(exemplary, proficient, developing, and beginner).  However, the civic and social expectations set in 

place by the mission do not yet include a system by which to measure their achievement or inform 

stakeholders of these results.  Common planning time for faculty and staff members should be 

provided to address evaluation of the social and civic growth of the students.  Although students have 

opportunities to grow in both areas, only effective data gathering can document and reinforce the value of these 

requirements toward the maturity of students and the effectiveness of the school’s vision.  (self-study, student, 

teachers) 

WAMS has created rubrics to assess successful levels of achievement of the academic 

expectations for learning.  The mission and expectations committee has created rubrics to measure 

student achievement of academic expectations one through six (academic and arts).  Each rubric 

divides achievement into four levels called exemplary, proficient, developing, and beginner.  Each 

expectation has been subdivided within the rubric so that the individual skills comprising the 

expectation can be more precisely assessed.  For example, Expectation 1 reads: “Students will read 

actively and critically for a variety of purposes and communicate literal, interpretive, and critical 

understandings in clear expository, narrative, and descriptive writing.”  The rubric itemizes the skills 

as: 1) read actively and critically; 2) read for a variety of purposes; 3) comprehend and interprets; and 

4) respond by communicating ideas.  The specificity of the rubrics enables more precise delineation of 

student skills, though the language of the rubrics does not achieve the same precision.  It appears as 

well, that many of the academic expectations are geared toward Connecticut Academic Performance 
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Test-specific skills.  WAMS self-study indicates that school wide rubrics are still being piloted and 

“continue to evolve.  Implementation of school-wide rubrics at WAMS is inconsistent.  The faculty does 

not have a targeted level of achievement that would indicate student success at reaching the school’s academic, 

social, and civic expectations.  (self-study, teachers, student work) 

While WAMS has created social and civic expectations for student learning that reflect the 

mission statement, indicators for assessing them and a method for reporting the data on student 

achievement have yet to be implemented.  The school staff and the board of education approved the 

social and civic expectations for student learning created by the mission and expectations committee.  

These expectations are in line with the mission in requiring students to foster respect for themselves 

and their community.  Student achievement of social and civic expectations is monitored through the 

Positive Behavior Support (PBS) program, the STARS (Show respect, Take initiative, Act responsibly, 

Reach your goals, Support positive behavior) program, and through participation in events that reach 

out to the community such as the Big Read and the Literacy Festival.  While providing many of 

opportunities for students to pursue social and civic growth, WAMS is still in the process of developing 

formal indicators for assessing achievement of these expectations.  Much of this assessment takes place 

“informally... through student interaction with faculty, staff, and peers” according to the self-study, 

rather than through specific rubrics.  There are valid social and civic expectations for student learning and 

ample opportunity for students to achieve them, but the school must create a means for assessing that achievement 

to validate student efforts.  (self-study, teachers, students) 

The mission statement and expectations for student learning partially guide the procedures, 

policies, and decisions of the school.  One of the significant impediments to the school’s success is the 

school schedule that does not allow students to complete all academic and art related graduation 

requirements without missing numerous scheduled classes.  For example, students frequently miss arts 

classes in order to meet science lab requirements; they regularly miss both arts and academic classes in 

order to meet the district substance abuse class requirements; and they miss both arts and academic 
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classes in order to meet the demands of rehearsal for shows and concerts.  With the exception of a 

twenty-three minute lunch period, support personal are not able to meet with students without pulling 

students out of scheduled classes.  High school teachers do not have common planning time worked 

into the schedule to enable them to collaborate effectively.  The full recognition of the “partnership” 

specified by the mission statement is not fully evident in the school’s culture and faculty, parents and 

students all report some sense of imbalance between the “equal partners” of a strong academic 

curriculum and a comprehensive arts curriculum.  While academic requirements, behavior policies, artistic 

opportunity and community involvement show that school decision-makers want the mission and expectations to 

drive the school, certain policies and conflicting priorities impede WAMS from embracing the full potential of its 

mission.  (self-study, students, parents, teachers, student work, student shadowing) 

WAMS has not revised the wording of the mission statement since its inception in 

November 2008; as a result, the school’s culture and climate do not fully reflect the mission 

statement.  The school has worked to implement initiatives, such as school-wide rubrics to insure that 

WAMS is living its mission; but it has not discussed modifying the wording of the mission to make it 

more accurate in describing the goals for school culture.  The mission includes the acronym “ARTS” 

where arts and academics, respect and responsibility, and talent and tolerance are paired in relation to 

balance skills.  It is clear from interactions with students that they do not view arts and academics as an 

equal partnership.  Although respect, responsibility and tolerance are observable among students in the 

building, these social skills are not measured.  The students are indeed talented; as is abundantly 

demonstrated in their artistic and academic work; however, there must be equally high expectations for 

them in the academic curriculum areas.  Both parents and students raised questions about academic 

rigor based on their experience as student work, shadowing and classroom visits also showed.  The 

clear vision of the connection between the mission and school culture and the equally high expectations 

in the arts and academics can guide faculty and staff members to balance the school’s activities and decision- 

making.  (student work, parents, teachers, students, student shadowing, self-study) 
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COMMENDATIONS 

1. The mission statement and expectations for student learning were developed by the school 

community and approved and supported by the professional staff, the school, board, and by all 

other school-wide organizations 

2. The school’s mission statement represents the school community’s fundamental values and 

beliefs about student learning 

3. The Waterbury Arts Magnet School Mission Statement that fosters dynamic partnerships 

between teachers of academic and arts courses 

4. The “safe learning environment “at WAMS that means students feel safe to openly express their 

creativity and identity 

5. Student knowledge of the mission statement 

6. The WAMS Mission and Expectations that supports student opportunity to demonstrate 

personal growth and civic responsibility 

7. Pairing of arts and academic curricula that motivates student effort and achievement 

 

RECOMMENDATIONS 

1. Define appropriate measures for the school-wide academic, civic, and social learning 

expectations 

2. Develop and implement a targeted level of successful achievement identified in a rubric for 

each academic expectation in the mission 

3. Implement the use of indicators by which the assess the school’s progress in achieving school-

wide civic and social expectations 

4. Embed the mission statement and the school’s expectations for student learning into the fabric 

of the school so that they guide all of the procedures, policies, and decisions of the school and 

are evident in the culture of the school 

5. Develop social and civic indicators and rubrics in order to collect appropriate data 

6. Effectively utilize the Positive Behavior Support system as a resource for social assessment 

7. Evaluate the balance of expectations of the arts and the academic curriculum, instruction, and 

assessment in light of the “partnership” concept in the mission statement 

8. Establish a regular system of revision of the mission statement by a group representing all 

stakeholders, using a variety of data to ensure that it continues to reflect student needs, 

community expectations, the district mission, and state and national standards 

9. Develop a process that ensures all stakeholders are included in the review and revision of the 

mission and expectations for student learning 
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    2     

TEACHING AND LEARNING STANDARD  

 

 

CURRICULUM 

 

 
 

 

The curriculum, which includes coursework, co-

curricular activities, and other school-approved 

educational experiences, is the school’s formal plan 

to fulfill its mission statement and expectations for 

student learning.  The curriculum links the school’s 

beliefs, its expectations for student learning, and its 

instructional practices.  The strength of that link is 

dependent upon the professional staff’s commitment 

to and involvement in a comprehensive, ongoing 

review of the curriculum. 

 

1. Each curriculum area shall identify those school-

wide academic expectations for which it is 

responsible. 

2. The curriculum shall be aligned with the school-

wide academic expectations and shall ensure that 

all students have sufficient opportunity to practice 

and achieve each of those expectations. 

3. The written curriculum shall: 

 prescribe content; 

 integrate relevant school-wide learning 

expectations; 

 identify course-specific learning goals; 

 suggest instructional strategies; 

 suggest assessment techniques including the 

use of school-wide rubrics. 

4. The curriculum shall engage all students in 

inquiry, problem-solving, and higher order 

thinking as well as provide opportunities for the 

authentic application of knowledge and skills. 

5. The curriculum shall: 

 

 be appropriately integrated; 

 emphasize depth of understanding over 

breadth of coverage. 

 6. The school shall provide opportunities for all 

students to extend learning beyond the normal 

course offerings and the school campus. 

7. There shall be effective curricular 

coordination and articulation between and 

among all academic areas within the school as 

well as with sending schools in the district. 

8. Instructional materials, technology, 

equipment, supplies, facilities, staffing levels, 

and the resources of the library/media center 

shall be sufficient to allow for the 

implementation of the curriculum. 

9. The professional staff shall be actively 

involved in the ongoing development, 

evaluation, and revision of the curriculum 

based on assessments of student performance 

in achieving the school's academic 

expectations and course-specific learning 

goals. 

10.   The school shall commit sufficient time, 

financial resources, and personnel to the 

development, evaluation, and revision of 

curriculum. 

11.   Professional development activities shall 

support the development and implementation 

of the curriculum. 
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CURRICULUM 

Conclusions 

The school’s curriculum has been created to fulfill its strong arts-oriented mission.  After 

taking four introductory foundation classes in the arts, students pursue their own artistic passion.  

They also have the opportunity to gain experience through the school’s many public productions, a 

TV studio, a radio station, and an active music and dance curriculum.  Students explore their own 

interests and creativity.  It is a true magnet school.  In academics, each curriculum area has 

identified school-wide academic expectations for which it is responsible.  The "Responsibility Chart" 

included in the self-study highlights the expectations for which each department will take primary or 

secondary responsibility, but the curriculum guides do not specifically link lessons with academic 

learning expectations from the mission.  The curriculum format must add explicit links with the mission and 

expectations so that the curriculum accurately reflects the school's mission.  In this way, parents and students are 

informed of how students will meet the learning expectations of the school and how the mission and expectations 

determine curriculum values and priorities. (self-study, curriculum guides, teachers) 

Although some of the curriculum is aligned with the school-wide academic expectations, the 

alignment of all curriculum documents must be completed and actively delivered to ensure that all 

students have opportunities to practice and achieve each of those expectations.  The core curriculum 

is prescribed by the district, but the majority of the school’s curriculum guides should show clear 

connections between course content and the expectations stated in the school's mission.  Because the 

learning expectations as stated in the mission document were developed after the blended curriculum 

for academics and the arts was developed and they were not a driving force in the development of the 

curriculum, they must be added through revision and must be included in all curricula for all levels.  

Learning experiences related to each of the school's academic expectations can be found in some of the 

curriculum guides, and some of the curriculum guides include sample performance assignments and 

suggested activities.  All curricula must include equally high expectations for all students.  There are 
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ample support systems to help all students succeed.  These include extra help sessions conducted 

before and after school, quarterly progress reports, coaching relationships with teachers for the 

expressed purpose of improving grades.   During the school year, students may have the opportunity 

to participate in an after-school credit recovery program to supplement their learning if they are failing 

a course.   The availability of the sessions depends upon budgets and teacher interest, however, and as 

a result, these sessions are offered infrequently and may vary in value.  The “split” schedule and 

student transportation requirements mean that there are sometimes insufficient opportunities for 

students to make up tests during the school day, a concern for many teachers as some students are 

affected negatively.  Because there are many sending districts that cover a wide geopraphical area, 

parents from sending districts realize that they must provide after-school transportation.  The school 

utilizes an inclusion model for instruction of special needs students that includes both a co-teaching 

model and the utilization of paraprofessionals.   Special education support is formal for academic 

courses but delivered informal by case managers for elective courses.  The lack of formal integration of the 

mission and expectations of the school into all curricula at all levels limits the impact of the expectations on 

instructional strategies, assessment, and student learning.  This effect is partially mitigated by the abundance of 

support available to students.  However, all students do not have equal opportunity to succeed and to meet 

expectations.  (students, self-study, teachers, student panel, student support personnel) 

Some of the written curriculum prescribes content, integrates relevant school-wide learning 

expectations, identifies course-specific learning goals, suggests instructional strategies, and suggests 

assessment techniques including the use of school-wide rubrics so that the school has an effective 

format available.  Most of the written curriculum adequately prescribes content, although some of the 

courses use publicly available district documents that have not been adapted to include the specific 

aims of the school to align with the mission and expectations.  Some of the written curriculum serves 

primarily as a pacing guide with suggested topics, and there is no curriculum for library-media or 

development guidance.  The school's mission and school-wide learning expectations are not universally 
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integrated into the curriculum documents.  The curriculum documents that specifically include the 

school-wide expectations are primarily in the arts.  Course-specific learning goals can be found 

throughout all curriculum documents, but suggested instructional strategies and assessment 

techniques are not always included.  School-wide rubrics are used inconsistently in many courses: 

some teachers use departmental rubrics or their own rubrics.  The entire curriculum needs to be aligned 

with the school's mission and school-wide learning expectations so that a consistent, coherent delivery of 

instruction is possible and student understanding of learning expectations include their relevance to all student 

learning and creative efforts. (curriculum documents, self-study, teacher panel, teachers)  

Some parts of the curriculum engage students in inquiry, problem solving, and higher order 

thinking.  There are some examples of student work and lessons that require students to apply, 

analyze, synthesize, and evaluate.   These examples include open-ended discussions of text, projects 

completed by students, and samples of visual and performing arts assessments.  However, there are 

many examples that do not exemplify high expectations or require higher order thinking skills.   These 

include few opportunities to make connections, explore meaning, and synthesize information, and that 

require individual accountability in group work.  There are samples of work that seem to be below 

grade level and appear simplistic.  The variability in levels of expectation and higher order thinking skills in 

work samples and lesson plans leads to inconsistent experiences for students at all levels during their academic 

life at WAMS.  (observations, teachers, student work, panel presentation)  

The curriculum emphasizes depth of understanding over breadth of coverage and includes 

interdisciplinary learning and skills development.  Both in samples of student work and in lessons 

observed, there are examples of the emphasis on depth of understanding.   For example, students 

constructed models of the human heart that required an in depth understanding of both the structure 

and the function of the heart, history students created monologues that combine literature and history 

with the spice of wit for entertainment.  The use of project-based learning and assessment creates an 
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environment where depth of understanding and engagement are fostered.  Although curriculum is not 

explicitly integrated in the curriculum guides, there is interdisciplinary learning and skills 

development in curriculum delivery.  The sixth grade “Living Rhythms” unit integrated African 

drumming, folktales, and African culture.  Literacy and writing skills are promoted as students are 

asked to compose written “justifications” in English, social studies, mathematics, science, and art 

classes.   In the NEASC Endicott Survey, 68.2% of faculty members responded that their curriculum 

emphasized depth over breadth, and 67.1% of parents responded that their child has numerous 

opportunities to study topics in depth.  Also, 73.1% of students believes that their teachers integrate 

other subjects into their lessons.  The emphasis in the curriculum on depth of understanding and 

interdisciplinary learning contributes to the student engagement and achievement observed at WAMS.  (self-

study, teachers, student work, classrooms)  

The school provides opportunities for all students to extend learning beyond the normal 

course offerings and the school campus.  These opportunities include the city-wide Big Read, 

mathematics programs with the University of Connecticut as well as their Mini-Medical program, the 

Downtown Draw Visual Arts program, local internships in theater and graphics, and international 

travel, parents and support staff members are not sufficiently aware of their existence and availability.   

The focus of the extra-curricular activities is the performing arts, but the faculty and the administration 

also support student interest in community and service activities and projects.  Opportunities currently 

offered at WAMS provide students with valuable experiences that extend their learning beyond normal course 

offerings.  Broader participation in these internships, senior projects, distance learning, and community service 

learning would better serve the diverse needs and interests of students so that the school must ensure that details 

of the programs and information about their requirements is sent to all students and their families.  (students, 

self-study, parents)  
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There is no organized curricular coordination and articulation between and among all 

academic areas within the school and no coordination with sending schools in the district.  

Instructional leaders (department heads) do not exist for all curricular areas so that some departments 

have little direction when it comes to curriculum review and revision.  At the high school level, time is 

provided at one meeting per month for departments to discuss curriculum, common formative 

assessments, and data regarding student performance.  At the middle school level, each grade level 

team meets during a common preparatory period.  There are many informal partnerships between 

curricular areas (arts/academics, English/technology, History/TV production and theater ...); 

however, the partnership is not part of the formal written curriculum.  The curriculum is not aligned K-

12.   Specific disciplines have K-8 guides and 6-12 guides, but there is no consistent vertical alignment.  

In addition, 30% of students are from out of district.  There is no formal coordination of curriculum 

with the sending districts.  Library resources support most parts of the curriculum although only 32% 

of teachers reports using LMC resources.  Because the library does not open until 8:30, student 

opportunity to use the facility is inhibited.  Coordination of curriculum within the school community and 

articulation between and among all academic areas enhances opportunities for valuable formal interdisciplinary 

experiences for all students. (self-study, school leaders, central office personnel, curriculum committee, 

media and instructional technology specialists)  

Instructional materials, technology, equipment, supplies, facilities, staffing levels, and the 

resources of the library media center are sufficient to support  the implementation of the 

curriculum.  The physical plant of the Waterbury Arts Magnet School includes three computer 

laboratories, four science laboratories, a television studio, a library, and spaces that foster the arts 

curriculum.   Ample technology is available in teaching spaces including computers, projectors, and 

interactive whiteboards.   Laptop carts are also available in several classrooms to support student 

learning.  Math classrooms have class sets of graphing calculators with smartboard interfaces.  The 

teachers describe adequate access to textbooks, supplies, and technology.   Several teachers noted the 
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generous supply budget available to their departments.  However, in special education, there is a 

limited number of paraprofessionals available to assist in classes.  The library has adequate resources to 

support the curriculum, and most of the print holdings have copyrights later than 2000.  On-line 

subscriptions include EBSCO and Biblionatio; some concern was expressed that there might be future 

funding challenges for the EBSCO subscription.  Student learning is enhanced by the provision of 

instructional materials and resources, technology, and sufficient staffing.   (student tour, teachers, self-study, 

school leaders, central office personnel, curriculum committee, media and instructional technology 

specialists)  

The professional staff is inconsistently involved in the ongoing professional development, 

evaluation, and revision of the curriculum based on assessments of student performance in 

achieving the school’s academic expectations and course-specific goals.  The curriculum review 

schedule and protocol does not appear to be consistent among disciplines, and there is a perception 

that curriculum content changes with each new supervisor.   District curriculum leaders solicit 

interested participants in revision but do not require the participation of teachers from different 

departments.    Guidance counselors are not included in the review and revision process.   There is no 

easy way to collect, analyze, and make available district data for the purpose of driving curricular or 

instructional change.   So the use of available data to inform curriculum revision is variable and 

informal.   It is used when it is available, but there is no formal mechanism to incorporate it into the 

district revision process.  For example, the school’s physical education department consistently and 

regularly administers student surveys and uses the data to advise developers for community programs, 

but the data is not used to drive instruction or curriculum revisions.   Opportunities for teachers to 

participate in the curriculum review and revision process are limited as well by the fact that the district 

has been identified under Annual Yearly Progress and must adhere to a specific district improvement 

plan.   Recently, the district has made efforts to listen to teacher feedback and to encourage teacher-

directed professional development that is directly related to improving student achievement.   Many of 
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the high school’s elective curriculum guides are still in draft form although they are dated as early as 

2006.   In the approval process, curriculum documents are presented to the board of education 

curriculum subcommittee, revised and presented again - an average of three times before they are 

presented to the full board of education and then revised again before approval.  Some curriculum 

guides are considered pacing guides and do not incorporate results from student performance in their 

review and revision.  Common formative assessments are given in some curriculum areas (quarterly in 

some courses, semiannually in others), but the extent of their use and the use of their results to drive 

instruction is informal and inconsistent across disciplines.  Efforts to coordinate data collection, 

analysis, and sharing are inhibited by the absence of a single data management solution and a common 

curriculum format.   It should be noted, however, that in the arts area in particular, there are many 

singleton course offereings.  Regular curriculum revisions that are informed by student performance data and 

include input from all teachers will allow practictioners to recognize progress on school-defined academic 

expectations and will focus instruction on areas of greatest need. (self-study, teacher interview, meetings 

with teachers, school board, department leaders)  

The school does not commit sufficient time, financial resources, and personnel to the 

development, evaluation, and revision of curriculum.  The curriculum utilized by the school in the 

core academic areas is developed and implemented by the district central office.  The process of 

curriculum development is inconsistent among content areas.   Much of the arts curriculum has been 

developed by WAMS faculty members, however, as many of these classes are unique to the school.  

The school does not provide consistent curriculum leadership or sufficient time to coordinate faculty 

efforts and ensure that the curriculum is evaluated and revised regularly.  In the Endicott Survey, only 

19.4% of teachers felt the school provides sufficient time to develop, evaluate, and revise curriculum.  

Appropriate allocation of resources for the development, evaluation, and revision of curriculum is necessary to 

ensure consistency and cohesion between curriculum, instruction, and assessment. (teachers, administrators, 

support staff, self-study)  
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Professional development activities do not support the development and implementation of 

the curriculum.   Addressing district initiatives that are not specifically curriculum related 

overshadows opportunities for WAMS faculty to develop and implement updated curriculum.  State 

requirements for professional development drive district efforts and, though teachers are regularly 

asked for their input on professional development activities and opportunities, teacher input is not a 

driving force in establishing offerings.  The lack of professional development activities focused on the 

development and implementation of the curriculum inhibits the establishment of critical connections of content, 

skills, and concepts that enhance student learning.  (self-study, teachers, department leaders, school support 

staff)  

 Commendations  

1. The faculty in each curricular area for identifying those school-wide academic expectations for 

which it is responsible 

2. Curriculum documents that include specific content for courses 

3. A curriculum that emphasize depth of understanding over breadth of coverage 

4. The many opportunities for all students to extend learning beyond the normal course offerings 

and the school campus 

5. Instructional materials, technology, equipment, supplies, facilities, and the resources of the 

library/media center allow for the implementaion of the curriculum 

6. The school’s project-based learning with cross-curricular connections throughout the school 

Recommendations   

1. Align the curriculum with the school-wide academic expectations and ensure that all students 

have sufficient opportunity to practice and achieve each of those expectations 

2. Develop a format for writing curricula so that all curricula consistently meet all of the following 

criteria: prescribes content; integrates relevant school-wide learning expectations; identifies 
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course-specific learning goals; suggest instructional strategies; suggest assessment techniques 

including the use of school-wide rubrics in all courses 

3. Ensure that the curriculum engages all students in inquiry, problem-solving, and higher order 

thinking as well as provide opportunities for the authentic application of knowledge and skills 

in all curricular areas 

4. Develop practices and procedures that ensure the effective curricular coordination and 

articulation between and among all academic areas within the school as well as with sending 

schools 

5. Involve the professional staff in a consistent way in the ongoing development, evaluation, and 

revision of the curriculum based on assessments of student performance in achieving the 

school’s academic expectations and course-specific learning goals. 

6. Commit sufficient time, financial resources, and personnel to the development, evaluation, and 

revision of curriculum that meets the needs of all students and programs at WAMS 

7. Include teachers in the planning and implementation of professional development activities that 

are designed to support the development and implementation of the curriculum 

8. Revise all curriculum guides and curriculum documents and the program of studies to include 

the mission and the learning expectations 

9. Ensure equal opportunities for students to access the curriculum and to make up work 

10. Develop and implement developmental guidance curriculum and a library media (information 

technology literacy) curriculum 

11. Develop clear K-12 curricular alignment within the district 
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    3     

TEACHING AND LEARNING STANDARD  

 

 

INSTRUCTION  

 

 

 

The quality of instruction in a school is the single 

most important factor affecting the quality of student 

learning, the achievement of expectations for student 

learning, the delivery of the curriculum, and the 

assessment of student progress.  Instructional 

practices must be grounded in the school's mission 

and expectations for student learning, supported by 

research in best practice, and refined and improved 

based on identified student needs.  Teachers are 

expected to be reflective about their instructional 

strategies and to collaborate with their colleagues 

about instruction and student learning.  

1. Instructional strategies shall be consistent with 

the school's mission statement and expectations 

for student learning.  

2. Instructional strategies shall:  

 personalize instruction; 

 make connections across disciplines;  

 engage students as active learners; 

 engage students as self-directed learners; 

 involve all students in higher order thinking 

to promote depth of understanding; 

 provide opportunities for students to apply 

knowledge or skills; 

 promote student self-assessment and self-

reflection. 

 

 3. Teachers shall use feedback from a variety of 

sources including other teachers, students, 

supervisors, and parents as a means of 

improving instruction.  

4. Teachers shall be expert in their content area, 

knowledgeable about current research on 

effective instructional approaches, and 

reflective about their own practices.  

5. Discussion of instructional strategies shall be 

a significant part of the professional culture of 

the school.  

6. Technology shall be integrated into and 

supportive of teaching and learning.  

7. The school’s professional development 

program shall be guided by identified 

instructional needs and shall provide 

opportunities for teachers to develop and 

improve their instructional strategies. 

8. Teacher supervision and evaluation processes 

shall be used to improve instruction for the 

purposes of enhancing student learning and 

meeting student needs. 
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INSTRUCTION 

TEACHING AND LEARNING STANDARD - 3 

 

Conclusions 

At Waterbury Arts Magnet School instructional strategies are consistent with the school’s 

mission statement and expectations for student learning.  The faculty collaborated on the 

development of the mission statement and agreed on the expectations for student learning.  The 

WAMS self-study reports that one hundred per cent of the staff agrees they are highly committed to 

school-wide expectations.  When the Endicott Survey was taken, the mission statement was under 

revision, a fact that may explain why only 43% of the teachers said they felt that the school’s mission 

statement has influenced their teaching methods.   There are several other factors that affect teacher 

commitment to the mission statement; they are that new teachers are hired and must learn about the 

unique perspective of the school and the new principal’s leadership style and dedication to the school’s 

mission must also be understood.  Currently, however teachers employ a variety of instructional 

strategies that encourages performance skills, cooperative activities, heritage projects, the presentation 

of research, and data collection of wellness behaviors and that are designed to help each student 

achieve his or her own academic and artistic potential.  The faculty at WAMS consistently uses 

instructional strategies that support the mission statement by creating a safe classroom environment for 

students by placing high value on the talents, the diversity, and the acceptance of all students as equals.   

As the faculty continues to insure that their instruction supports the mission, there will be greater opportunity 

for the mission to become more deeply embedded in the culture of this school and for the school to be mission-

driven in all respects.  (self-study, Endicott Study, teachers) 



 51 

Instructional strategies employed at WAMS lead to adequate student learning in the area of 

academics and arts, but academic instruction must establish higher expectations and increase higher 

order thinking academically for all students to promote depth of understanding.  WAMS teachers 

personalize instruction with tutoring and recognizing student affinities for the arts in curricular and 

extra-curricular opportunities create connections across disciplines with language arts day, math 

posters, travel posters, and drug-free public service announcements, and engage students as active 

learners by incorporating drama, arts, and music as when students study the music of the 1960s as 

related to civil rights and the historical impact of songs, incorporating theatre in the delivery of 

industrial revolution era monologues and encouraging students as researchers and performers.  Self-

reflection, self-assessment and self-directed learning takes place consistently at the high school in all 

aspects of student productions, during chorus rehearsals, costume creation, and television production 

classes and at the middle school more formally, learning the process of self-analysis for improvement  

while writing, editing, and rewriting various levels and styles of literary work.  Students self-assess 

homework by preparing study guides to aid with tests in algebra and chemistry.  The arts curriculum 

at WAMS regularly provides plays, dance performance, and choral concerts for community viewing.  

Some faculty members are able to meet the challenge of increasing the rigor of their courses and raising academic 

expectations.  Large class size/smaller classroom size inhibit the effective delivery of instruction and there are  

complex scheduling issues that may restrict department members from planning and collaborating during the day 

and thereby interfere with collegial sharing and the implementation of research- based instructional strategies 

designed to improve student learning.  These strategy and climate issues must be analyzed and space and 

schedule problems solved in addition to insuring that all teachers are given necessary professional development in 

strategies to personalize teaching and allowing students to learn and practice higher level thinking at all levels in 

all subjects.  (student shadowing, teachers, panel presentation)  

Middle school academic teachers have time provided to do an excellent job of collaborating 

for the purpose of improving instruction.  Instructional practices will be further strengthened with 
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greater opportunity for teachers of high school students to collaborate about student performance 

also.  In order for teachers to maximize the effectiveness of their instructional strategies, there must 

be purposeful communication among all WAMS teachers, students, parents, guidance counselors, 

and supervisors.  The current school academic schedule does not create opportunities for 

communication among all stakeholders, in particular, between supervisor and teacher, and teachers 

do not receive effective feedback from students, parents, colleagues, and administrators to use as a 

means of improving instruction.  While there are opportunities for parents and students to schedule 

meetings with administrators and teachers to discuss student performance and instructional practices, 

the format for parents to communicate with teachers is not always effective.  Teachers upload all 

grades online and the school provides parental access to their children’s assessments, and the eighth 

grade team e-mails daily homework assignments for all their students.  Parents say they can experience 

frustration when they attempt to meet with teachers after school.  Some teachers’ schedules make after 

school meetings very difficult to arrange.  Special education teachers support regular education 

teachers in modifying curriculum and adjusting instructional practices.  At the high school, teachers do 

not meet formally to discuss instructional practices but may share ideas informally in hallways, at 

lunch time, and during prep time when the opportunity arises.   Each middle school team has a daily 

planning period as well as data team meetings once a week where parents are able to make 

appointments to discuss student progress.  Data teams are being organized to provide feedback for 

instruction.  As of the spring of 2010, the administration is working to create common planning time for 

both high school and middle school teachers.  Only 55% of the faculty reports that they receive 

instructional support through the teacher evaluation process.  Only through the school’s providing for a 

formal process for feedback and providing supervisory effectiveness can teachers maximize or formally engage as 

professionals to improve instructional practices.  The school must develop a procedure for collecting and 

analyzing student performance academic performance data and provide time for collegial discussion to support 
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teacher growth and use of research-based instructional practices on a consistent basis.  (self-study, support 

staff, teachers) 

The content areas at WAMS are diverse and many are specific to the performing arts.  All 

teachers are well versed in their content areas and many are knowledgeable about current research 

on effective instructional practices and regularly utilize those strategies.  They use best practices 

from research in their content area and effective instructional practices to link to improvement in 

students’ performance.  There are few opportunities for formal collaboration so that teachers can 

consistently implement these techniques throughout their departments and align assessment 

techniques to make rubrics use predictable and understandable.  One hundred percent of the 

teachers at WAMS is highly qualified according to state and federal standards.  Seventy seven percent 

of the faculty holds a masters degree or higher.  Although the teachers are experts in their fields and 

have encountered current research on effective instructional practices, they do not obviously reflect on 

their own instructional practices.  Professional development has included differentiated instruction and 

the solution tree curriculum, but there are no formal opportunities for the implementation, practice, 

and refinement of these newly acquired skills.  Regular professional development on effective research-based 

instructional approaches should be implemented and utilized as energetically as the arts orientation of student 

activities.  (self-study, teachers, department heads)  

Discussion of instructional strategies is not a significant part of the professional culture of 

the school.   The split scheduling, the absence of common meeting time, and the needs of the district 

that supersede the requirements of the WAMS faculty members prevent teachers from collaborating 

to discuss students and their learning needs in a timely manner.  WAMS teachers do participate in 

numerous professional development opportunities but are able to share knowledge about these 

experiences only on an informal basis.  The district has provided for city-wide professional 

development and beginning in the 2010-2011 school year, there will be a ½ release day per month that 

will be allocated to building and content-wide professional development.  However, it is not clear how 
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these professional release days will affect changes in instructional strategies among faculty members.  

Time for all WAMS teachers to collaborate and discuss data and their reflections on student performance and the 

effects of different instructional strategies will help strengthen the foundation of a positive, thriving professional 

culture for faculty members that will benefit all students and staff members at WAMS.  (self-study, teachers, 

department heads) 

Technology is integrated into and supportive of teaching and learning at the Waterbury Arts 

Magnet School.  Many faculty members have the knowledge, skills, and equipment to implement more 

technology into their instruction and to use it effectively.  WAMS facilities are rich in technology and 

have afforded teachers opportunities to use technology to instruct their students both in and outside 

the classroom.   Examples include the use of audio equipment to record monologues in a history class, 

media and movie-making instruction in language arts classes, drama classes on the stage of The Palace 

Theater (a state-of-the-art theater located next door to the school.  Teachers and students have ample 

well-functioning technological resources such as SMARTBoards, laptops, cameras and other 

production technologies.  Many teachers integrate technology into their instruction, and all students 

have the opportunity to enhance their skills and support their learning in the subject areas.  A constant 

challenge for staff members and students is to continue to incorporate instruction and assessment with 

technology for the purpose of maximizing instruction.  Technology could also provide teachers with 

opportunities to increase the level of expectation in all curricula.  Maximizing teacher and student use of 

technology as an educational tool increases opportunity for instruction to be supportive of teaching and student 

learning.  (teachers, student guided tours, self-study, Endicott Survey, teacher interviews) 

  Specific topics for professional development should be identified and implemented.   Some 

teachers at WAMS have expertise with some technology, and the entire staff would benefit from 

opportunities for the experienced teachers to share their expertise with their colleagues.  Teacher 

participation in national and state alliances with professional organizations should be more widely 

supported.  Although WAMS provides teachers with some professional development that is guided by 
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identified needs and is designed to improve their instructional strategies, only 39% of professional 

development is on the topic of instructional strategies.  The Waterbury School District drives 

professional development, but teachers can include professional development that is tailored to their 

specific needs at WAMS.  Overall, there is little personalized professional development, however the 

faculty has been surveyed to determine their preferences and needs for professional development, and 

many of the recent offerings focus on district initiatives such as Professional Learning Communities.  

Teachers have expressed interest in receiving more opportunities to participate in curriculum 

development and study differentiated instruction strategies.  Although there are opportunities for 

professional development, they are not always guided by the identified needs of staff members.  

Targeting the needs of the faculty at WAMS to guide specific professional development offerings will provide 

opportunities for teachers to develop their own skills and improve instruction.  (self-study, teachers, Endicott 

Survey) 

Professional evaluations are compromised by the time limitations of the district 

administrators and the absence of content-specific evaluators.  The faculty values the supervisory 

and evaluation processes.  Faculty members perceive the evaluation process as a means of enhancing 

student learning and meeting student needs.  The teacher supervision and evaluation process at 

WAMS serves only a limited role in improving instruction.  Currently, 55% of the teachers surveyed 

reports that supervision and evaluation of faculty members plays an important role in improving 

instruction.  Annual evaluations are sporadic by WAMS administrators and district supervisors are 

sporadic, if they take place at all.  The effectiveness of the current process of staff evaluation is 

compromised by time limitations, and its absence hinders improvement of instructional practices.  The 

faculty at WAMS benefits from the pedagogical expertise of administrators but would receive added benefit from a 

content-trained evaluator.  (school leaders, department K-12 meeting, self-study) 
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Commendations  

1. Instructional strategies that are consistent with the school’s mission statement and expectations 

for students learning 

2. Teachers use feedback from a variety of sources including other teachers, students, supervisors, 

and sometimes parents as a means of improving instruction 

3. Teachers are well-versed and many are expert in their content area and are reflective about their 

own practice 

4. Technology is integrated into and supportive of teaching and learning 

5. Teachers’ great care and concern for their students  

6. Teachers’ 100% commitment to school-wide expectations 

7. The varied opportunities for all students to learn that are the result of teacher expertise and 

dedication 

8. The electronic grade book which communicates assessment results of students to their parents  

9. Instruction that consistently creates opportunities for students to be engaged and self-directed 

learners 

10. Myriad opportunities for civic and social growth 

Recommendations  

1. Utilize, as regular practice, those instructional strategies that personalize instruction and 

involve all students in higher order thinking to promote depth of understanding 

2. Develop a means by which the discussion of instructional strategies is a significant part of the 

professional culture the school 

3. Use the school’s professional development program to provide opportunities for teachers to 

develop and improve their instructional strategies 

4. Be intentional in the use of the teacher supervision and evaluation process to improve 

instruction for the purposes of enhancing student learning and meeting student needs 
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5. Link all instructional practices with the mission statement and academic expectations daily in 

all classrooms and document these links in all curricula 

6. Use feedback from all sources (teachers, students, supervisors, and parents) as a means of 

improving instruction 

7. Provide formal methods for parents, students, and peers to provide feedback for teachers to 

improve instruction 

8. Increase communication between parents and teachers about student academic progress 

9. Increase the use of technology by all teachers in academic classroom presentations to support 

teaching and learning 
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    4     

TEACHING AND LEARNING STANDARD  

 

 

ASSESSMENT OF STUDENT LEARNING  

 

 

 

Assessment is an integral part of the teaching and 

learning process. Its purpose is to inform students 

regarding their learning progress and teachers 

regarding ways to adjust the curriculum and 

instruction to respond effectively to the learning 

needs of students. Further, it communicates to the 

school community the progress of students in 

achieving the school’s expectations for student 

learning and course-specific learning goals.  

Assessment results must be continually discussed to 

improve curriculum and instruction.  

 

1. The school shall have a process to assess 

school-wide and individual student progress in 

achieving the academic expectations in the 

mission based on school-wide rubrics.  

2. The school’s professional staff shall use data to 

assess the success of the school in achieving its 

civic and social expectations.  

3. For each learning activity, teachers shall clarify 

to students the relevant school-wide academic 

expectations and course-specific learning goals 

that will be assessed.  

4. Teachers shall base classroom assessment of 

student learning on school-wide and course-

specific rubrics. 

5. Teachers shall use varied assessment strategies 

to determine student knowledge, skills, and 

competencies and to assess student growth over 

time.  

 

 6. Teachers shall meet collaboratively to discuss 

and share student work and the results of 

student assessments for the purposes of 

revising the curriculum and improving 

instructional strategies. 

7.   The school's professional development 

program shall provide opportunities for 

teachers to collaborate in developing a broad 

range of student assessment strategies. 

8. The school’s professional staff shall 

communicate: 

 individual student progress in achieving 

school-wide academic expectations to 

students and their families; 

 the school’s progress achieving all 

school-wide expectations to the school 

community. 
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Assessment of Student Learning 

 

Conclusions  

While there are many processes in use to assess school-wide and individual progress in 

achieving the academic expectations as stated in the mission, there is no unified, standard, formal 

approach using rubrics to doing so.  WAMS is putting forth significant efforts to learn about, 

implement, and use course-specific and school-wide rubrics in the assessment of student learning.  

Some departments have developed, and implemented data collection processes using school-wide 

rubrics.  Subject-areas have been assigned primary responsibility for content relevant school-wide 

expectations and rubrics, as defined in the WAMS mission and expectations.  For example, the math 

department focuses on expectation #4, “to understand mathematical concepts and procedures and 

employ multiple strategies in reasoning and problem-solving”, a primary focus of a drama class relates 

to expectation #3, to “speak clearly to communicate effectively.”  WAMS uses “ProgressBook”, an 

online grade book system, to monitor individual student progress.  SharePoint is another online tool 

used by some departments, such as math and health/physical education, to track data and foster 

collaboration.  The language arts department uses writing portfolios to monitor student progress over 

time.  The practice of benchmarking is used to assess student progress in math, and there are plans to 

extend this to science as well.  The world language and English language learner departments use Excel 

to manage data; however, it is not clear how this data is being used to inform instructional practice.  

Overall, although individual and school progress is assessed in many ways, WAMS does not have a formal 

system using rubrics for measuring how well the mission and expectations are being met by individual students 

or the school.  (self-study, parents, teachers, panel presentation, central office administrators) 

While civic and social expectations are widely respected and understood by members of the 

school community, there is no formal process to use data to assess the school’s success in these areas.  

Tolerance and diversity are highly valued among the members of the school community.  Many 
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students and parents site these qualities as primary reasons for their choosing this school and having a 

positive experience at WAMS.  Students are given myriad opportunities for civic and social growth.  

For example, many of the social and civic expectations are integral to the successful implementation of 

the dance curriculum.  Community service is provided in many ways, such as an annual concert to 

benefit St. Jude’s Hospital and fundraising for local charities coordinated by the social studies and 

theatre departments.  In addition, a group of students participates in the WAMS Ambassador Program, 

which is responsible for a significant community outreach, and the faculty advisors for the WAMS 

Ambassadors keep records of all student involvement.  Although there appears to be a great deal of success 

in meeting the civic and social expectations of the school, students and school professionals have neither a clear 

understanding of nor comprehensive, coordinated data about the schools’ or students’ progress in achieving the 

civic and social expectations.  Documenting and reporting progress in achievement for both school and students 

are integral parts of the mission process.  Faculty members must develop indicators and devise a consistent 

system to assess success in civic and social expectations.  (panel presentation, teachers, school leadership 

team, student shadowing, students, parents) 

Teachers provide clear expectations for course-specific and assignment-specific learning, but 

the relevance of school-wide academic expectations is less consistently understood and applied.  

Teachers clarify assignment-specific and course-specific learning goals in many ways, using grading 

criteria sheets, providing verbal instructions and showing exemplar student work.  About 83% of the 

students reports that they know in advance what they have to do in order to earn a particular grade. 

While students are generally very clear about what is expected and how they will be assessed, they are 

not able to identify the connections of content or practices to the relevant school-wide rubrics.  So that 

students can have a clear understanding of the school-wide academic expectations related to their learning, 

teachers should refer frequently to the expectations in relation to daily work and longer-term assignments and 

they should use associated rubrics consistently to assess student work.  (self-study, student shadowing, panel 
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presentation, teacher interview, meetings with teachers, students, central office personnel, Endicott 

Survey) 

While course-specific rubrics are widely used in many subject areas, the use of school-wide 

rubrics is not consistent.  There is significant use of teacher-developed, assignment or course-specific 

grading criteria and rubrics.  Over 88% of the staff reports that they evaluate students’ learning using 

clear, course-specific learning goals.  School-wide rubrics are often applied to CMT and CAPT-related 

tasks.  Some teachers say that, especially in certain disciplines such as the performance arts, course-

specific rubrics work better as assessment tools than the more generalized school-wide rubrics.  The use 

of school-wide rubrics is acknowledged to be a work in progress.  Initial use of rubrics in some areas 

shows student achievement is trending up, but rubrics are not consistently used across and within all 

disciplines.  Hence, students do not have a clear and consistent way of knowing how well they meet the school’s 

academic expectations.  Thus, teachers need professional development in the use of rubrics and time and guidance 

in discussion of the values and meaning of rubrics.  (teacher interview, central office personnel, meetings 

with teachers, student work, Endicott Survey) 

The use of rich and varied forms of assessment strategies at WAMS is a great strength of the 

school.  Students have ample opportunities to demonstrate what they know in creative ways in both 

the academics and the arts.  Approximately 81% of students report that teachers use a variety of 

methods to assess their learning; and approximately 92% of the staff members reports that they use a 

variety of methods to assess student learning.  Some of the many ways that student learning is assessed 

include:  traditional assessments such as homework, quizzes and tests; end-of-year projects; a writing 

portfolio required for grades 6-12; and music/dance/drama performances.  Authentic assessments 

abound at WAMS including one hundred and fifty performances/events per year, a broadcast studio, 

costumes made by students, pottery created for fundraisers, art exhibitions, and internships.  

Technology is utilized in assessments in a variety of ways, such as: peer editing/revising on the 

SMARTBoard as formative assessments; videos created to demonstrate knowledge; graphing calculator 
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applications that enable electronic quizzes with instantaneous feedback; scanners, photo labs, and 

software to create photographs and graphic designs.   Cross-curricular connections are seen in some 

types of assessments as well such as, the psychology assignment on depression where students 

produced a video acting out what depression looks like; for a novel analysis assignment, students can 

act out their understanding of the material; in art classes, math-related skills and knowledge such as 

geometry and measurement are involved.  Some teachers in academics and in the arts use 

differentiated assessments and grading criteria based on students’ ability levels; for example, a math 

teacher showed how she creates three different versions of a quiz to accommodate varying ability 

levels, and students in art classes explained that they are graded based on effort not ability.  While 

some assessments are differentiated by ability, there is also a call for a process to assess students’ 

abilities in the arts to allow for more acceleration opportunities as well as more challenging, rigorous 

learning experiences.  As a result of the varied form of assessments used, students are exposed to, motivated by, 

and enriched by the dynamic learning experience they have at WAMS. (panel presentation, student work, 

self-study, students, teacher interview, parents, facility tour, Endicott Survey information, student 

shadowing, meetings with teachers, school support staff) 

While collaboration is valued and does take place to varying degrees at WAMS, increased 

time and a more conducive schedule are needed to discuss and share student work and the results of 

student assessments for the purposes of revising curriculum and improving instructional strategies.  

Despite the challenges of limited time and the problematic school schedule, teachers make significant 

efforts to collaborate with colleagues for the purpose of improving teaching and learning.  The middle 

school faculty has scheduled time for collaboration.  Collaboration at the high school level is much 

more challenging, given the nature of the split schedule and that the high school faculty members do 

not have scheduled collaboration time.  Collaboration is supported to some degree by the building’s 

organization according to academic and artistic disciplines, and some of the high school teachers share 

common prep rooms.  Collaboration time is used in various ways, such as: sharing lessons; reviewing 
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student work; and meeting in data teams to work on developing and analyzing common formative 

assessments (CFAs).  All K-12 health and physical education teachers have access to student fitness 

data through SharePoint, a web-based program that provides a collaborative venue for tracking and 

analyzing student fitness data and sharing lesson plans.  The K-12 mathematics program is in the initial 

stages of developing a similar use of SharePoint by inputting benchmark data for future collaborative 

use.  Special education and regular education teachers communicate and collaborate for the purposes 

of meeting students’ needs.  Although the schedule is challenging and limiting, teachers have found 

ways to collaborate informally during lunch periods and generally do “whatever it takes” to share 

important information related to student learning.  Curriculum development and collaborative efforts to 

improve instructional practices based on student performance data are not accomplished in the most effective 

ways; however, so progress in these areas is not optimal.  (self-study, teachers, school board, central office 

personnel, panel presentation, Endicott Survey, school support staff, facility tour) 

WAMS is taking steps to provide professional development opportunities for teachers to 

support collaboration initiatives, such as Professional Learning Communities, common formative 

assessments, and data teams; however, more professional development in effective protocols is 

needed to facilitate the development and analysis of student assessments in meaningful ways.  

Significant professional development in the use of professional learning communities has been 

conducted.  During professional development time and summer workshops, the middle school math 

and science teachers have been involved in writing common formative assessments which have been 

helpful in ferreting out underlying student weaknesses.  Professional development opportunities are 

more limited at the high school level, because of the current schedule.  Only approximately 43% of the 

staff reports that the professional development program provides opportunities to collaborate with 

other teachers in developing a broad range of student assessment strategies. Overall, while some steps are 

being taken to provide professional development opportunities, there is little progress in developing and analyzing 
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student assessments via collaborative efforts.  (panel presentation, self-study, teacher interview, meetings 

with teachers, Endicott Survey) 

WAMS communicates in a variety of ways, individual student progress and the school’s 

progress in achieving school-wide academic expectations to the students, their families, and the 

school community.  However, the capacity for communication and obtaining information is not 

fully realized.  Ways in which individual student progress is communicated include: ProgressBook, 

the online grade book system used by the school; quarterly progress reports sent home, must be signed 

and returned; failure letters sent home, when necessary; transcripts; e-mails; phone calls; and parent 

teacher conferences.  Information is provided on a school-wide basis in a number of ways as well, 

including: reporting standardized test scores, such as CMTs, CAPT, SATs and APs; monthly newsletter 

and online event calendar; and the school web site.  While there is a plethora of information, parents 

and students access the available information inconsistently.  Students, parents, and the school community 

must endeavor to monitor student progress on an ongoing basis, allowing better communication and 

understanding of the learning that takes place as well as more effective intervention strategies when needed.  

(panel presentation, self-study, parents, meetings with teachers, teacher interview, central office 

personnel, school support staff) 

 

COMMENDATIONS 

1. Teachers use a wide variety of assessment strategies to determine student knowledge, skills, 

and competencies to assess student growth 

2. Clear assignment-specific and course-specific learning goals 

3. Ample communication opportunities for students, parents, and members of the school 

community to be informed of individual student progress 

4. Departmental efforts to develop and implement course-specific and school-wide rubrics to 

assess student progress and inform instructional practices 

5. Efforts to develop and implement data collection processes tied to school-wide rubrics  
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6. Steps taken to provide professional development opportunities for teachers to support 

initiatives to collaborate and improve the use of rubrics, and to discuss student assessment 

results 

 

RECOMMENDATIONS 

1. Establish a process based on school-wide rubrics to consistently assess school-wide and 

individual student progress in achieving the academic expectations stated in the mission  

2. Rely on data to assess the success of WAMS in achieving its civic and social expectations 

3. Make clear to all students the relevant school-wide academic expectations and course-specific 

learning goals that will be assessed in each learning activity given in all courses 

4. Develop a system that provides consistent practices in which teachers base classroom 

assessment of student learning on school-wide and course specific rubrics 

5. Create multiple opportunities for teachers to meet collaboratively to discuss and share student 

work and the results of student assessments for the purposes of revising the curriculum and 

improving instructional strategies 

6. Provide professional development opportunities for all teachers to collaborate in developing a 

broad range of student assessment strategies 

7. Regularly communicate WAMS progress in achieving all school-wide expectations to the school 

community 

8. Provide more opportunities for professional development in protocols that support 

collaboration in using and interpreting rubrics student assessment 

9. More clearly align assignment and course grading criteria with school-wide rubrics 

10. Explore ways to foster greater integration of arts and academics through creative forms of 

assessment 
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SUPPORT STANDARD  

 

 

LEADERSHIP AND ORGANIZATION 

 

 

 

The way in which a school organizes learning for 

students, fosters leadership, and engages its 

members has a profound effect on teaching and 

learning.  The professional culture of the school 

must be characterized by thoughtful, reflective, and 

constructive discourse about decision-making and 

practices which supports student learning and well-

being.   

 

1. The school board and superintendent shall 

ensure that the principal has sufficient 

autonomy and decision-making authority to 

lead the school in achieving the mission and 

expectations for student learning. 

 

2. The principal shall provide leadership in the 

school community by creating and maintaining 

a shared vision, direction, and focus for student 

learning. 

 

3. Teachers as well as administrators other than 

the principal shall provide leadership essential 

to the improvement of the school.  

 

4. The organization of the school and its 

educational programs shall promote the 

school’s mission and expectations for student 

learning. 

 

5. Student grouping patterns shall reflect the 

diversity of the student body, foster 

heterogeneity, reflect current research and best 

practices, and support the achievement of the 

school’s mission and expectations for student 

learning.   

 

6. The schedule shall be driven by the school’s 

mission and expectations for student learning 

and shall support the effective implementation 

of the curriculum, instruction, and assessment. 

 

The 

 7. Meaningful roles in the decision-making 

process shall be accorded to students, parents, 

and all members of the school staff to 

promote an atmosphere of participation, 

responsibility, and ownership. 

 

8. Each teacher shall have a student load that 

enables the teacher to meet the learning needs 

of individual students. 

 

9. There shall be a formal, ongoing program 

through which each student has an adult 

member of the school community in addition 

to the school guidance counselor who 

personalizes each student’s educational 

experience, knows the student well, and 

assists the student in achieving the school-

wide expectations for student learning. 

 

10. The professional staff shall collaborate within 

and across departments in support of learning 

for all students. 

 

11. All school staff shall be involved in 

promoting the well-being and learning of 

students. 

 

12. Student success shall be regularly 

acknowledged, celebrated, and displayed. 

 

13. The climate of the school shall be safe, 

positive, respectful, and supportive, resulting 

in a sense of pride and ownership. 

 

14. The school board shall support the 

implementation of the school’s mission and 

expectations for student learning. 
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Leadership and Organization 
 

 

Conclusions 

Because there are no specific administrative policies, nor a definition of autonomy, the 

school board and superintendent have only marginally ensured that the principal has sufficient 

autonomy to lead the school in achieving the mission and expectations for student learning.  

Through participation in district administrative meetings, the principal works to achieve an effective 

learning program within the school.  There are no documented expectations by the board of education 

specifically designed for the Waterbury Arts Magnet School to guide the principal in administrative 

procedures or defining the principal's autonomy.  The principal does have autonomy over how grant 

monies are used.  To ensure continued success for this magnet school, the principal needs specific decision-

making authority to lead the Waterbury Arts Magnet School to achieve its very specific mission and expectations 

for student learning to continue to serve the creative, productive student body.  (self-study, teacher interviews, 

meeting with teachers) 

The principal provides leadership in the school community by creating and maintaining a 

vision, direction, and focus for student learning.  The entire school community, however, does not 

always agree with that vision.  The principal leads many faculty meetings, group meetings, and 

individual meetings to provide opportunities for the school community to learn about the vision of the 

school and to see the connections of policies, activities, and content with the mission statement as when 

the longer school day was established to support the school's mission and expectations.  The principal 

keeps parents updated on school events through the WAMS Principal's Corner, a section of the school 

newsletter, on iTunes during the Inside WAMS broadcast, and through letters sent home 

with students.  She also attends the school's parent teacher student organization meetings.  If unable to 

attend, she ensures another administrator at the meeting.  The principal maintains an open door policy 

for students, parents, educators, or community members who would like to speak directly with her 

about any issue.  A greater effort is required to make sure that there is a shared vision so that the principal has 
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the necessary focus and support to direct the school in achieving the mission.  (curricula, self-study, teacher 

interviews, meeting with teachers, principal, leadership and organization committee)  

Teachers as well as administrators other than the principal provide limited leadership 

essential to the improvement of the school.   Teachers demonstrate informal leadership for school 

improvement at WAMS.  Teachers advise clubs, come in early and stay late, and encourage student 

input and ideas.  Teachers are given the autonomy to propose field trips or request needed supplies for 

their rooms, and many of these requests have been honored.  There is an inconsistent chain of 

command policy from the bottom up, however, and, although teachers report they feel they can go to 

the principal and she is approachable, they do not feel empowered to influence the school culture.  The 

lack of empowerment and shared leadership diminishes the capacity of the faculty and staff members to fully 

realize the school improvement plan and reduces enthusiastic support for the school’s unique purpose.  (self-

study, teacher interviews, meeting with teachers)  

The organization of the school and its educational programs do not always promote the 

school’s mission and expectations for student learning.  High school organizational units are divided 

by subject into English/language arts, social studies, mathematics, science, foreign language, health, 

physical education, visual arts, theater arts, dance, music, technology education including costume 

design, stage design, video production, and business.  There is a departmental chair for each academic 

unit with the exception of foreign language, health and physical education, and special education, who 

facilitates most academic departments, and there is one department chair who facilitates twenty 

teachers in all other areas including theater, music, dance, technology education, and business.  Not all 

curricula have been updated to specifically support the fulfillment of the school's mission and 

expectations for student learning.  The school-wide rubrics can be found in samples of the student 

work examples, but not all of the general faculty members had input into the creation of the rubrics, 

nor is there any on-going analysis of the effectiveness of the rubrics.  As a result of the split-staff 

schedule, there is no time available for the district initiative of professional learning communities in the 
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high school to facilitate teacher collegial discussion.  Individual teachers must seek out potential 

partners and projects for interdisciplinary instruction, but there is no formal way to view what other 

teachers are doing in their classrooms.  On the occasions when the school's mission and expectations are met, 

it is the result of the individual teacher's voluntary dedication and not the result of a formal organizational plan.  

Thus, greater decision sharing and better general communication are necessary to focus the whole learning 

community on the mission and expectation.  (student work, self-study, teacher interviews, meeting with 

teachers)  

Student grouping patterns reflect the diversity of the student body, but they only partially 

foster heterogeneity, reflect current research and best practices, or support the achievement of the 

school’s mission and expectations for student learning.  The arts courses are all heterogeneously 

grouped.  The academic courses are homogeneously grouped although some levels are combined 

because of small numbers of students in the honors or other high level courses.  Students indicate 

generally that they are not sufficiently challenged academically although they do not choose the 

challenge of honors courses.  Special education strategies like inclusion help to ensure that all students 

including those with special needs have equal access to the same curriculum and learning expectations.  

The heterogeneously grouped arts courses foster heterogeneity and the diversity the school is proud of and reflect 

current research and best practices. (self-study, teacher interviews, meeting with teachers)  

The school’s mission and expectations document drives the schedule for student learning, 

but the current school schedule does not fully support the effective implementation of the 

curriculum, instruction, and assessment.   The split staff schedule limits the teachers’ ability to utilize 

varied instructional strategies and practices and, it does not support teachers who want to meet to 

discuss the most effective delivery of the curriculum.  Because high school department chairs are not 

given common planning time, they must resort to e-mail and virtual meetings.  There is 

interdisciplinary learning, but teachers have taken this task on themselves, as it is not supported by the 

schedule.  The schedule completely supports authentic and alternative assessment practices.  Middle 
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school teams meet twice every month to provide the opportunities for teachers to collaborate on ways 

to develop common assessments, analyze evidence of student learning, and share results.  The student 

services department is not able to deliver necessary consistent services to students during some periods 

as a result of the current schedule.  The split schedule is cumbersome and is a source of frustration for many in 

the school community as it often hinders members of the school community from supporting the effective 

implementation of the curriculum, instruction, and assessments and fulfilling student needs. (student work, 

self-study, teacher interviews, meeting with teachers)  

Meaningful roles in the decision-making process are occasionally accorded to students, 

parents, and all members of the school staff to promote an atmosphere of participation, 

responsibility, and ownership.  Although the principal has an open-door policy, the faculty does not 

have a sense of partnership in the decision-making process.  The school does not have a formal method 

to seek regular feedback and gather data from various constituents to inform decision-making.  

Students can meet directly with the principal and are thus given a meaningful voice in the school’s 

decision-making process.  If students approach the principal with a concrete plan, those plans are often 

approved.  The lack of clearly defined roles and structure for shared decision-making often hinders the 

atmosphere of participation, responsibility, and constituents’ sense of ownership.  (self-study, teacher 

interviews, meeting with teachers)  

The majority of the faculty reports that the student-to-teacher ratio is neither equitable nor 

effective and that it inhibits their ability to provide sufficient attention to the needs of the 

individual students.  The average size class is twenty-four students, and class sizes vary from five 

students to seventy students.  Fifty-five percent of the teachers agree that they do not have time to 

address the individual needs of students.  The limitations of the split-staff schedule hinder equitable 

class sizes and prevent certain courses from being offered.  The district has a policy that no course may 

run with fewer than twelve students enrolled.  Most teachers believe that teaching loads are 

appropriate and that staffing is adequate although some teachers reported that, with their agreement, 
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they teach four or five different classes.  District leaders report that they "are in the process of 

reviewing teacher/student loads that are, in fact, much smaller than those in other comprehensive high 

schools in Waterbury."  As a result of the current split-staff schedule and the district's class size policy, courses 

have inequitable sizes, and there are some courses that do not fit into some student schedules.  (self-study, 

teacher interview, meeting with teachers, Endicott Survey information)  

Currently, there is no formal ongoing student-mentoring program because the split-staff 

schedule does not allow this in the schedule.  There is no formal ongoing program through which 

each student has an adult member of the school community in addition to the school guidance 

counselor who personalizes each student's educational experience, knows the student well, and assists 

the student in achieving the school-wide expectations for student learning.  While most students have 

close relationships with an adult member of the school community other than a guidance counselor, there is no 

formal ongoing student-mentoring program, and this means, inevitable some students slip through the cracks.  

Also there is no adult to oversee the student records for accomplishment of mission goals and an advisory 

curriculum that would include self-reflection.  (self-study materials, panel discussions, teacher, Endicott 

Survey)  

There is no common available time given to the high school teachers to meet and collaborate 

within their departments because of the split-staff schedule.  There is a district-wide teaching 

collaboration initiative known as Professional Learning Communities whose intent is for teachers to 

meet with fellow departmental instructors in collaborative meetings twice a month. Once a week, the 

middle school teachers are given structured time to meet within their department, but for the high 

school teachers, meeting must be arranged on their own time.  Because there is no common available time 

for the high school staff members to meet, they are not given the structured opportunity to collaborate within their 

departments in support of learning for all students and improvement of teaching and assessment.  (self-study, 

panel discussion, teacher interview, meeting with teachers, Endicott Survey)  
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The entire school staff (including certified and non-certified staff members) is involved in 

promoting the well-being and learning of the students.  Teachers, support staff members including 

custodians, secretaries, Title 1 tutors, paraprofessionals, social workers, guidance counselors, and the 

head of security work to enhance the educational opportunities for all the students.  Some examples of 

the efforts made by non-teaching staff members to promote student well-being and the learning are the 

guidance “lunch bunches” with various middle school subgroups and “activation motivation” groups, 

the custodians who are willing to assist students when asked, various teachers and departments that 

bring paraprofessionals into the classroom to assist with learning, and the main office staff members 

and head of security who are available throughout the day to assist the students when needed.  With 

the entire school staff (including certified and non-certified staff) involved in promoting the well-being and 

learning of the students, the learning and educational opportunities for all students are enhanced.  (self-study, 

panel discussion, teacher interview, meeting with teachers, Endicott Survey) 

The school provides many varied opportunities for student work and success to be regularly 

acknowledged, celebrated, and displayed.  The school has morning and afternoon announcements to 

report student achievements, art work is displayed throughout the school, informational television 

programs are broad-cast on iTunes and the public access television channel, certificates are awarded for 

students "caught being nice", raffle tickets are given to acknowledge compliance with the dress code 

and random acts of kindness, performance programs acknowledge student involvement in 

performances, the visual and performing arts awards ceremony is hosted in May to acknowledge 

student achievement, a newsletter is mailed home recognizing student and teacher achievements, and 

national and local awards are given to recognize student achievement.  With so many opportunities for 

students to have their successes acknowledged, celebrated, and displayed, the school is living up to its mission of 

encouraging students to fulfill their unique potentials.  (classroom observations, self-study, student 

shadowing, facility tour, survey information)  
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The climate of the school is safe, positive, respectful, and supportive, resulting in a sense of 

pride and ownership.  Interactions between and among students, administrators, and faculty and staff 

members are positive and respectful.  The students feel they are in a secure and safe educational setting 

where they are free to express themselves.  While 95% of staff members feel safe at the school, they also 

feel that there should be more procedures to address safety concerns.  The climate of the school is  safe, 

positive, respectful, and supportive, resulting in a sense of pride and ownership, and as a result, the school is 

living up to its mission to nurture talent in a secure educational setting. (observations, self-study, facility 

tour, teachers, Endicott Survey)  

The school board tacitly supports the implementation of the school’s mission and 

expectations for student learning.  The school board initially approved the school's mission statement, 

and members have commented they actively support the school's mission statement and expectations 

for student learning.  However, the school board has not specifically referred to the school's mission 

statement in the past three years of meetings.  The school board does not make specific policy decisions 

that support this school's unique mission.  While the school board approved the school's mission statement, its 

members have not played an active role in assisting the school in policy decisions that support the implementation 

of the school's mission and expectations for student learning.  Empowerment of the principal and public praise for 

the school’s many accomplishments would effectively endorse this school community’s efforts to support and 

further students who are dedicated to the arts, and important cultural focus.  (self-study materials, meeting 

with school board, meeting with leadership subcommittee, meeting with teachers) 

Commendations  

1. The principal for providing leadership in the school community by creating and maintaining a 

shared vision, direction, and focus for student learning 

2. All school staff are heavily involved in promoting the well-being and learning of students 

3. Student successes at WAMS are regularly acknowledged, celebrated, and displayed 
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4. The climate at WAMS is safe, positive, respectful, and supportive, resulting in a sense of pride 

and ownership 

5. The principals dedication to fulfilling the school's mission 

6. The staff members who assume a variety of leadership roles to promote a learning environment 

during and after the school day 

7. The longer school day that supports the school's mission and expectations 

8. The successful piloting of the district's Professional Learning Communities Initiative by middle 

school teachers who meet once a week 

9. Teachers, and support staff members including custodians, secretaries, Title 1 tutors, 

paraprofessionals, social workers, guidance counselors, and the head of security who work to 

enhance the educational opportunities for all students 

10. Tolerance and appreciation for diversity among the members of the school community 

 

Recommendations  

1. Ensure that the principal has sufficient autonomy and decision-making authority to lead the 

school in achieving the mission and expectations for student learning 

2. Provide opportunities for teachers and administrators other than the principal to take on 

leadership roles essential to the improvement of the school 

3. Organize WAMS and all of its educational programs so that they promote and sustain the 

school’s mission and expectations for student learning 

4. Provide student grouping patterns that reflect the diversity of the student body, foster 

heterogeneity, reflect current research and best practices, and support the achievement of he 

school’s mission and expectations for student learning 

5. Develop a schedule that drives the mission and expectations for student learning at WAMS and 

supports the effective implementation of the curriculum, instruction and assessment 
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6. Engage students, parents, and all members of the school staff in the decision-making process to 

promote an atmosphere of participation, responsibility, and ownership 

7. Ensure that each teacher has a student load that is equitable and enables the teacher to meet the 

learning needs of individual students 

8. Develop a formal, ongoing program through which each student has an adult member of the 

school community in addition to the school guidance counselor who personalizes each 

student’s educational and assists the student in achieving the school-wide expectations for 

student learning 

9. Provide meeting time for teachers to collaborate within and across departments in support of 

learning for all students 

10. Request the school board to publicly endorse the school’s accomplishments in achieving its 

unique mission and to be actively supportive of the school and its students 

11. Create a formal process for parents, students, and staff members to provide feedback on the 

practices and procedures of the school 

12. Provide parents, students, and staff members with a more meaningful role in decision-making 

in the school. 

13. Insure that all department chairs are given equitable responsibilities 
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SUPPORT STANDARD 

 

 

SCHOOL RESOURCES FOR LEARNING  

 

 

 

Student learning and well-being are dependent upon 

adequate and appropriate support programs and 

services. The school is responsible for providing an 

effective range of integrated resources to enhance 

and improve student learning and well-being and to 

support the school's mission and expectations.  

 

All Student Support Services 

1. The school's student support services shall be 

consistent with the school's mission and 

expectations for student learning. 

2.  The school shall allocate resources, programs, 

and services so that all students have an equal 

opportunity to achieve the school's 

expectations for student learning.  

3. Student support personnel shall enhance 

student learning by interacting and working 

cooperatively with professional and other staff 

and by utilizing community resources to 

address the academic, social, emotional, and 

physical needs of students. 

4. All student support services shall be regularly 

evaluated and revised to support improved 

student learning. 

5. There shall be a system for effective and 

ongoing communication with students, 

parents/guardians, and school personnel, 

designed to keep them informed about the 

types of available student support services and 

identified student needs. 

6. Student records, including health and 

immunization records, shall be maintained in a 

confidential and secure manner consistent with 

federal and state law.  

 7. There shall be sufficient certified/licensed 

personnel and support staff to provide 

effective counseling, health, special 

education, and library media services. 

 
Guidance Services 

 

8. The school shall provide a full range of 

comprehensive guidance services, including: 

 

 individual and group meetings with 

counseling personnel;  

 personal, career, and college counseling;  

 student course selection assistance; 

 collaborative outreach to community and 

area mental health agencies and social 

service providers; 

 appropriate support in the delivery of 

special education services for students. 

 

Health Services 

 

9. The school’s health services shall provide: 

 

 preventive health services and direct 

intervention services; 

 appropriate referrals; 

 mandated services; 

 emergency response mechanisms; 

 ongoing student health assessments. 

 

3. 
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SUPPORT STANDARD 

 

 

SCHOOL RESOURCES FOR LEARNING  

 

 

  

Library Information Services 
 

10. The library/information services program and 

materials shall be fully integrated into the 

school's curriculum and instructional program. 

 
2.  11.  Library/information services personnel shall be 

knowledgeable about the curriculum and support 

its implementation.  

 

12. A wide range of materials, technologies, and 

other library/information services that are 

responsive to the school’s student population 

shall be available to students and faculty and 

utilized to improve teaching and learning. 

13. Students, faculty, and support staff shall have 

regular and frequent access to library/information 

services, facilities, and programs as an integral 

part of their educational experience before, 

during, and after the school day. 

14. The library/information services program shall 

foster independent inquiry by enabling students 

and faculty to use various school and community 

information resources and technologies.  

15. Policies shall be in place for the selection and 

removal of information resources and the use of 

technologies and the Internet.  

Special Education Services 

 

16. The school shall provide special education 

services related to the identification, monitoring, 

and referral of students in accordance with local, 

state, and federal laws. 
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SCHOOL RESOURCES FOR LEARNING 

Conclusions 

The student support services at Waterbury Magnet Arts School (WAMS) fulfill their roles in 

ways that are consistent with the school’s mission to help students pursue their creativity and 

talent, become civic-minded students, and prepare for their post-secondary goals.  The mission and 

expectations document was revised in the 2008-09 school year and approved by the faculty in 2009.  

The support personnel at WAMS are committed to helping all students attain the mission of the 

school.  All school staff members in collaborative classes, the nursing office, the media center, the 

guidance department, and other support systems provided for all students are engaged in helping 

students reach their goals.  While support services are designed to enable all students to meet academic success 

and prepare them for their post-secondary goals, the school must remove the scheduling impediments that 

prevent these services from being fully delivered to students.     (parents, students, and support personnel, 

observation) 

The school allocates resources, programs, and services to provide an equal opportunity for its 

diverse population of students to achieve the school’s expectations for learning.  Academic classes, 

including college preparatory and advanced placement, are offered across all disciplines.  Equal access 

to resources, services, and programs enriches the artistic growth, social/academic growth, and general 

well-being of all students.  The wealth of programs at this school is available to all students in part as a 

result of the dedication and commitment of the support personnel who provide the services students 

need in order to achieve academic success across all disciplines and levels.  Students take four 

introductory foundation classes in the arts and then pursue their own artistic passion.  Students have 

the opportunity to gain experience outside the classroom through community-based training, 

independent work experience, and internships.  With a wealth of electives, students have many 

opportunities to explore their own interests and continually evaluate their post-secondary goals.  

Special education teachers deliver the majority of services to students using the inclusion model.  Para-
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professionals are an integral part of this model and work with students in core academic classes.  The 

number of classes and extra curricular opportunities for all students at WAMS is extensive.  The school 

offers unique opportunities for students such as classes in costume design, screen play writing, set 

design, a state-of-the-art television production studio and a fully operational/professional opera 

house/theater attached to the school.  While every attempt is made to meet the needs of all students, 

the wealth of classes and the split schedule do impact the learning environment for some students.  

Students with special needs are not able to receive support services in all academic or elective areas.  In 

view of these extensive opportunities and as conducive to its support of many after school projects and 

productions as the split schedule is, it impacts the delivery of resources and services to students in all programs at 

Waterbury Arts Magnet School and that, in turn, hinders all students from accessing the breadth of programs 

available.  (parents, students, support personnel, observation, curriculum documents) 

School counselors, school psychologist, speech pathologist, social worker, career counselor, 

and special education teachers work cooperatively with faculty and staff members to enhance the 

academic, social, emotional, and physical well-being of students, enhancing student learning.  The 

goal of the support personnel is to enable the students in this school to remain healthy and to facilitate 

their learning experience.  All support personnel are actively engaged in accomplishing this goal on a 

daily basis.  A variety of services is available including individual counseling and small group 

counseling.  The delivery of information in classes, testing, and evaluation are also currently accessible 

to all students (i.e. lunch bunch, bereavement group, individualized scheduling).  WAMS is an 

accepting environment.  A number of students with significant disabilities have assimilated well into 

the school community.  There are several community-based services available for support personnel to 

utilize such as the Mobile Psych Team (MPS) and Safe Haven.  Several parents utilizing these services 

have expressed gratitude for the care their children have received from support personnel throughout 

this process, but other parents were not aware that the services were available, revealing a need for 

wider communication about these school’s services.  The positive working relationship among the support 
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staff members enables students to receive the services they need throughout their educational career at WAMS.  

(parents, students, support personnel, observations, screening forms, guidance curricula) 

Waterbury Arts Magnet School utilizes a variety of methods to determine the effectiveness of 

its services.  Special education services are assessed through annual formal evaluations.  The deliveries 

of services as well as the teacher’s instructional methods are assessed.  This process enhances the 

discussion between and among the teacher, administrator, and the district 6-12 supervisor for special 

education as they assess the effectiveness of the program.  School counselors submit yearly goals, 

although they have not been consistently evaluated.  The City of Waterbury Health Department 

evaluates the school nurse, and part of that evaluation is focused on the delivery of services to students 

at WAMS.  The department of health meets on a monthly basis with nurses to review and revise the 

services delivered at all high schools in Waterbury.  The remaining support personnel are evaluated by 

high school administrators and by appropriate district supervisors (6 -12).  Although most support 

personnel are evaluated on an annual basis, there is no collection of data for support personnel and administrators 

to review to assess the effectiveness of the services delivered. (parents, students, support personnel, 

administrators) 

Although there is an ongoing, open line of communication between parents and student 

support personnel, it is not evident that all parents are fully utilizing these opportunities to 

communicate with support personnel for their children.  All of the support personnel at WAMS do 

communicate with parents via email, phone call or by mail.  Some support personnel members make 

home visits.  Special education personnel regularly speak with parents via phone calls, emails, and 

intervention meetings such as Educational Intervention Plan, Response To Intervention and Pupil 

Planning Team.  The school counselors create newsletters that provide parents with information on 

SAT’s, college planning, scheduling and other pertinent information.  School counselors email 

Counseling Department News to homeroom teachers for dissemination to students.  This department 

also offers a number of evening programs for parents on topics that include financial aid and college 
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planning.  The school psychologist and social worker spend an enormous amount of time working with 

students both individually and in small groups.  School counselors report that the implementation of 

the software package ProgressReport, a grade-reporting program, enables them to communicate more 

effectively with parents.  Parents can access their student’s information for classes on the Internet by 

accessing Progress Report.  In addition, support personnel in the counseling department are required 

to maintain logs of all communication with parents and students.  Maintaining open lines of 

communication is an essential tool to ensure the delivery of the Waterbury Arts Magnet School’s mission 

statement.  While there are multiple efforts to maintain open communication among all constituents in this 

community, there is not sufficient evidence that WAMS is meeting that goal.  (meeting with parents, students, 

support personnel and administration, samples in evidence box, review of television shows in TV 

studio) 

Student records are maintained in all offices in the confidential manner required by and 

federal and state law.  The health records are kept in a locked metal file cabinet in the nurse’s office.  

The student academic records are kept in locked metal file cabinets in each respective school 

counselor’s office.  The special education records are housed in a locked metal file cabinet in the school 

psychologist office.  Students’ records are safe, secure, and readily available to appropriate personnel.  (meeting 

with support personnel and review of storage location of all student records) 

While all of the support personnel are certified, and the number is sufficient to provide 

effective counseling, health, special education, and library media services, many support personnel 

are limited by the split-schedule in delivering some services.  The number of support personnel is 

sufficient; yet because they have additional duties, they are not always able to meet with students 

when they are available. Because of the split schedule, there are many times throughout the day that 

the school counselors, library media specialist, social worker, school psychologist and nurse are 

unavailable to meet with students.  In addition, the paraprofessionals are only able to deliver services 

in core academic subjects.  It is clear that all the support personnel are working hard to meet the needs 
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of all students.  The administration is also confined to assigning personnel based on the bell schedule at 

WAMS.  The mission of Waterbury Magnet Arts School is to help students pursue their creativity and talent, 

become a civic-minded student, and prepare for their post-secondary goals and the fulfillment of that mission 

which is hampered by the amount of time support personnel spend outside their certified responsibilities.  

(meeting with support personnel, parents, students, teachers and administrators). 

The school counselors do not have the opportunity to provide a full range of comprehensive 

services nor have they implemented a Developmental Guidance Program.   

While the state of Connecticut does provide school counselors with a Comprehensive School 

Counseling Program curriculum, there is no such program that is currently implemented at Waterbury 

Arts Magnet School.  School counselors do meet with individual students to plan schedules, provide 

one-on-one counseling, explore post-secondary options, career exploration, and maneuver the college 

application process.  The social worker, school psychologist and speech language pathologist work 

with personnel within the school and in the community to provide students with a wealth of services 

needed for academic success and to maintain their well-being.  Special education services are provided 

to students in an inclusion model, as well as in a study skills class.  This model gives special education 

students access to the classes all students have available to them.  The lack of a Comprehensive School 

Counseling Program has a negative impact on the most efficient delivery of services from all support 

personnel.  One such example is the inordinate amount of time spent by support personnel performing 

clerical work.  For example, the school counselors calculate their students’ grade point average by hand 

as opposed to using the student information to compute that figure.  The lack of a Developmental 

Guidance Program, in conjunction with comprehensive guidance services, prevents the school counselors and 

support personnel from meeting the mission statement of the school.  (meeting with support personnel, 

students, parents, teachers and evidence box of material.) 

The faculty, staff and students believe that the services offered by the nurse and her staff are 

adequate to meet the needs of all students.  The nurse provides valuable preventative screenings 
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including vision and hearing.  She provides direct services to students including the dispensing of 

medications.  She maintains health records for all students and she makes referrals for students as 

necessary.  The nurse has aides to help monitor the office when she is not in the office.  Due to the split 

schedule, a nurse is not always on duty from the start of school until the end of school.  Students and 

staff feel that they have full access and are well serviced by the nurse but there are periods when the nurse is 

unavailable due to the split schedule. (meeting with nurse, support personnel, students, parents, teachers, 

review of evidence box – i.e. health forms, flyers) 

The library media program and materials are insufficiently integrated into the school’s 

curriculum and instructional program.  The library has the capacity to service a class size of forty-five 

students with technology to accommodate twenty students.  There are also two desktop computers, as 

well as eighteen laptops available for student use.  The head librarian works a two and a half day 

schedule.  There is a secondary librarian who also works a two and a half day workweek.  The library 

also employs a full time aide.  WAMS uses a city wide electronic card catalog “Bibliomation”.  All 

classrooms have access to laptops and the electric card catalog.  The remote card catalog enables access 

from any classroom.  The librarian is responsible for teaching two classes a day as well as a homeroom 

duty.  Due to this schedule, the library is not open during the entire length of the day.  The librarian 

states that the library must be closed during periods one and three; thereby eliminating access to other 

students and teachers during this time.  At this time, the English, dance, and health curriculum require 

library services to be used in order to meet portions of the course requirement.  

To ensure that the mission and expectations at WAMS is fully implemented, students require access to the 

library/media program for the entire school day.  (meeting with librarian, teachers, students, parents, 

classroom observations and self-study report.) 

The library/information services personnel are knowledgeable about the curriculum and 

offer support for its implementation.  WAMS library and media staff requests all teachers/faculty to 

inform their staff of materials needed to support their individual curriculum.  The librarian is involved 
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with gathering materials that teachers request for use in the library when applicable.  Faculty and staff 

report that the library staff is very accommodating in this respect and consistently obtains materials 

requested to support the individual curriculum.  The knowledge and experience of the library staff is a key 

resource to the faculty, students and staff at WAMS.  (meeting with librarian and teachers.)  

A wide range of materials, technologies, and other library/information services that are 

responsive to the school’s student population are inconsistently available to students and faculty.  

The library/media services provide materials such as a remote database, which is available to 

faculty/staff from any location and classroom.  The library also provides numerous books and 

resources spanning a wide variety of authors, races, and cultures.  In addition the library also has video 

cameras, tripods, digital cameras as well as eighteen laptops, which are all available for student use.  At 

this time the library is operating on a limited basis, which greatly impacts the availability of student 

and teacher use of these resources.  The librarian also states that there was no set budget for the 

purchase of new resources and technologies for the 2009-2010 school year.  Due to the fact that the 

library is closed for two periods during the school day, important resources are not available to 

students and faculty on a consistent basis.  (meeting with librarian, self-study report and inspection of 

library materials/resources.) 

Students, faculty, and support staff do not have regular and frequent access to 

library/information services, facilities, and programs as an integral part of their educational 

experience before, during, and after the school day.  The library currently operates on a limited 

schedule and is open six out of the available eight periods of the school day.  Due to the split schedule 

and the homeroom monitoring by the library/media center, the library is not open before school.  The 

library is open for twenty minutes at the end of the school day.  The library is also closed for two class 

periods each day due to the scheduling of sixth and seventh grade media services classes taught by the 

librarian.  Students and faculty are encouraged by the library staff to utilize the library/media services 

whenever possible.  According to the WAMS self-study there has been a decrease in use of the library 
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by teachers and students.  During the 2008-2009 school year, teachers used the library/media services a 

total of one hundred and thirty seven class periods. This number decreased during the 2009-2010 

school year to thirty-nine class periods.  The limited hours of operation in the library/media center inhibits 

access to the library by most members of the school community.  The limited hours of operation also inhibit the 

media staff from being as supportive to the community as possible.  (meeting with librarian, teachers, 

students, parents, self-study report.) 

The library/information services program fosters independent inquiry by enabling students 

and faculty to use various school and community information resources and technologies.  Although 

the Connecticut state frameworks are in existence for grades PK – 12, a formal curriculum is not in 

existence as of yet, however WAMS is currently waiting for said curriculum from the board of 

education.  According to the WAMS self-study, the library/media fosters student inquiry through 

presentations on plagiarism, proper citation formatting, EBSCO, and Internet research as well as books 

on tape, text with enlarged print, and modified texts.  With the addition of the curriculum, this aspect of the 

standard should be fully implemented. (meeting with librarian and administration.) 

Policies are in place for the selection and removal of information resources and the use of 

technologies and the Internet.  There is an “Internet Acceptable Use Policy” provided by the 

Waterbury Public Schools.  The Waterbury Public School Department also provides a “Library Book 

Selection Policy.”  The WAMS self study reports that there is a revised policy for the selection and 

removal of resources, as supplied by the board of education.  WAMS states that at the time of this 

study “the policy was too new to assess its effectiveness”.  

Due to the fact that all publications and library materials date from 2002 and WAMS has been open since 2004, 

there is no need to implement these policies.  (meeting with librarian, teachers and administration.) 

The school does provide special education services related to the identification, monitoring, 

and referral of students in accordance with local, state, and federal laws.  The school psychologist 

and case managers are responsible for the handling of all students receiving special education.  The 
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process begins with a referral of a student by a parent or a staff member.  Students are referred to the 

planning and placement team.  At the middle school level this team consists of a teacher, the school 

psychologist, a special education teacher, a school counselor, parent(s) and a middle school assistant 

principal.  Some parents at the high school level have raised concerns that there is not always an 

administrator at planning and placement team meetings.  Case managers at the middle school have 

access to their students based on the middle school model.  Tracking a student at the high school is 

much more difficult given the fact that most case managers are in classrooms co-teaching.  The split 

schedule does not provide case managers, nor their students, the time to meet and adequately assess a 

students’ individual educational plan.  The school does provide special education services related to the 

identification, monitoring, and referral of students in accordance with local, state and federal laws but the 

continuous evaluation of students’ needs is hampered by the split schedule. (meeting with support personnel.) 

 

 

COMMENDATIONS 

 

1. The commitment and dedication of the support personnel in providing appropriate services to 

all students 

2. The variety of forms of communication that facilitate open and ongoing communication among 

support staff, parents, and students 

3. The commitment of support personnel to help all students access the breadth and depth of all 

courses 

4. The cooperation among support personnel and community resources to help students meet 

their academic, social, physical, and emotional needs 

5. The support staff’s efforts for dealing as effectively as possible with the complications that arise 

from the split schedule 
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6. The library media staff’s encouragement of all students and teachers to make use of the 

library/media services 

7. The library equipment that supports and enhances the individual academic and arts curriculum 

at WAMS 

8. The library media staff’s consistent service in seeking out and obtaining information to support 

the curriculum for teachers’ use in the media center 

9. The technologies and materials available for use by students and teachers to enhance lessons 

and curriculum 

10. The health services department for providing a safe learning environment, a secure educational 

setting and for being in compliance with state guidelines 

11. The guidance department for providing a full range of services to students 

 

RECOMMENDATIONS 

 

1. Make the library media center available throughout the school day 

2. Eliminate homeroom duties from the library media specialist’s role 

3. Adopt a library media services curriculum to increase the opportunity to integrate the arts and 

academic curricula 

4. Implement a comprehensive school counseling program to allow school counselors and support 

personnel to fully implement the mission and expectations of WAMS 

5. Revise the scheduling of support personnel to ensure that they are available throughout the 

entire school day to meet the needs of students 

6. Reduce the amount of clerical tasks performed by all certified support personnel to increase 

direct service to students 

7. Provide a modern system to manage the calculation of students’ grade point average 
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8. Provide sufficient opportunities for special education students to have full access to the 

academic and arts curricula 

9. Consistently gather data to determine the effectiveness of the services delivered by support 

personnel and coordinate ongoing meetings to review all data 
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    7     

SUPPORT STANDARD 

 

 

COMMUNITY RESOURCES FOR LEARNING  

 

 

   

Active community and parent participation, facilities 

which support school programs and services, and 

dependable and adequate funding are necessary for 

the school to achieve its mission and expectations for 

student learning. 

 

1. The school shall engage parents and families as 

partners in each student’s education and shall 

encourage their participation in school programs 

and parent support groups. 

 

2. The school shall foster productive 

business/community/higher education 

partnerships that support student learning. 

 

3. The school site and plant shall support and 

enhance all aspects of the educational program 

and the support services for student learning. 

 

4. The physical plant and facilities shall meet all 

applicable federal and state laws and shall be in 

compliance with local fire, health, and safety 

regulations. 

 

5. Equipment shall be adequate, properly 

maintained, catalogued, and replaced when 

appropriate. 

 

6. A planned and adequately funded program of 

building and site management shall ensure the 

appropriate maintenance, repair, and cleanliness 

of the school plant. 

 

 7.   There shall be ongoing planning to address 

future programs, enrollment changes, staffing, 

facility, and technology needs as well as capital 

improvements. 

 

8.   The community and the district's governing 

body shall ensure an adequate and dependable 

source of revenue to provide and maintain 

appropriate school programs, personnel, 

services, facilities, equipment, technological 

support, materials, and supplies for student 

learning. 

 

9.  Faculty and building administrators shall have 

active involvement in the budgetary process, 

including its development and implementation. 
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Community Resources for Learning Standards 
 
 
 

Waterbury Arts Magnet School engages parents in the students’ education in a variety of 

ways.  The Parent Teacher Student Organization involves parents and families in performing arts, 

classroom, and after-school activities.  Parent liaisons, through Title I programming, sends a calendar 

of events and a greeting letter to all families at the beginning of the school year with a listing of current 

activities and follow-up invitations and phone calls.  Technology is utilized extensively to communicate 

with parents via WAMS Weekly, WAMS TV (Channel 16), Inside WAMS, and Spotlight on Schools.   

WAMS encourages parental participation and support in students’ educational day and programs; however, 

middle school parental participation is greater than high school.  (parents’ panel meeting, teacher interviews, 

teacher informal meetings, school and community profile) 

The school fosters business, community, and higher education partnerships.  Academic and 

performing arts classes collaborate with community liaisons to bring in resident artists (cartoonist, 

dancers, Shakespearience, artists).  Higher education classes are available through University of 

Connecticut, Naugatuck Valley Community College, and Southern Connecticut State University, by 

offering courses for credit.  Community collaboration is a portion of the performing arts program, 

paired with the Palace Theatre.  Local business collaboration with high school curriculum/classes is 

available (Tony Vacca and World Rhythms, senior citizens program at UCONN, Waterbury Symphony 

Orchestra).  Job shadowing is encouraged at Thomaston Opera House, Warner Theatre, Seven Angels 

Theatre, The Palace Theater, Mattatuck Museum, and the City Summer Employment Program.   Sixty 

percent of the staff indicates that they use members of the local community to further their curriculum 

goals (inviting business leaders into classes, community service projects.)  WAMS provides a rich and 

diverse learning environment for the students.  (self-study, teacher meeting, school and community profile, 

Superintendent interview) 
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The present site for Waterbury Arts Magnet School and its physical plant do not adequately 

support all aspects of the educational program and the support services for student learning.  WAMS 

is a new facility with many features designed to enhance the teaching and learning.  It should be noted 

that the facility is taken care of and maintained to a very high standard.  However, as enrollment has 

grown, space for classrooms has diminished.  The building is at capacity.  Classrooms were initially 

designed for 22 students and now have, in some cases, 25 to 28 students.  Several teachers travel from 

room to room and share classrooms.  Architects initially planned for an auditorium where the 

gymnasium currently stands.  WAMS was built without an auditorium that can occupy more than one 

grade level at a time.  A gymnasium without bleachers was also built.  Desks that are esthetically 

pleasing, but not functional, are in all classrooms... Crowded classrooms create an uncomfortable learning 

environment and do not support student learning.  (school survey, interviews with teachers, Endicott 

survey, facility tour) 

The physical plant and facilities are in compliance with local fire, health, and safety regulations.  

Fire extinguishers, elevators, and alarms are inspected on a yearly basis.  Heating, ventilation, and air 

quality control are regularly checked and meet all local and state health requirements. Science rooms 

have emergency eye washes and chemical shower facilities.  The custodial staff is adequate to maintain 

the building and to meet safety regulations throughout the facility.  The building is accessible to the 

handicapped and provides other supports to those with special needs.  The phone system does not 

have direct access from teachers’ rooms to emergency resources.  78.6% of the parents report that they 

trust in the safety procedures of the school in the event of fire or other emergency.  The physical plant of 

Waterbury Arts Magnet School is in compliance with local fire, health, and safety regulations. (Endicott survey, 

plant/facility tour, self-study) 

The school’s equipment is adequately maintained and replaced.  Most of the building 

equipment is repaired on an as-needed basis, but a preventative maintenance program has been 

developed to minimize interruptions to classroom learning.  The school has a comprehensive 
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technology plan that details requirements for the next three years.  The computer technician 

maintains and replaces computer and audio-visual equipment and uses a formal request process to 

manage requests.  An intensive three-year District Technology Plan for the school is monitored and 

implemented by the computer technician.  Department Chairs maintain instructional equipment 

specific to their department.  The media specialist maintains computers, cameras and other equipment 

shared in the Media Center.  The plant engineer monitors the school building equipment requirements 

and repairs mostly on an as-needed basis.  The plant engineer implements a preventative maintenance 

schedule and provides a list of needs to the city office for the budget process.  In an in-house survey 

about fifty percent of the school staff knows the proper procedure for requesting repairs.  A list of 

property equipment is provided in the schools grant-report to the State Department of Education.  This 

school uses an enormous amount of technical equipment to achieve its mission.  Having a well-defined process for 

requesting repairs ensures all requests will be addressed in a timely manner.  This would result in minimal 

interruptions to classroom instruction and student learning.  (meetings with school resources, meetings with 

Standard Committee, self study materials, evidence box) 

The school does an excellent job of ensuring the school is clean and well maintained.  The 

school facilities are attractive and in good repair.  Waterbury Arts Magnet School is the only school in 

the City of Waterbury with a plant engineer who oversees maintenance and repairs of the building 

equipment.  Other maintenance custodians are hired by the Waterbury’s Department of Education and 

assigned to the school.  Funds are maintained at the district level and the school’s plant engineer 

submits requests for maintenance requirements.  According to the Endicott survey, more than seventy 

five percent of staff, students, and parents surveyed feel the buildings are clean and well maintained.  

The school plant provides a safe, clean, and healthy learning environment.  (meetings with school resources, 

meetings with Standard Committee, Endicott survey, tour of facility, self study materials) 

With the exception of technology, no long term planning exists for staffing, enrollment, 

future programming, or the Waterbury Arts Magnet School facility.  An extensive formal technology 
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plan exists that provides budget and future planning for replacement of equipment, professional 

development and technology updates.  The technical support person is the key to the maintenance of 

technology within WAMS.  Since this position is integral to the curricular programs at Waterbury Arts 

Magnet School, all efforts should be made to ensure that the position is supported in the budget.  The 

Educational Grants Supervisor (monitoring state and federal technology funds) and the Chief 

Operating Officer in conjunction with the Superintendent will continue to ensure that technology will 

be supported.  Future plans for enrollment are dependent upon state grant monies that currently caps 

enrollment at around eight hundred.  Classroom size is referenced for twenty-two students although 

twenty-five to twenty-eight students are currently placed in many classrooms.  Capital improvements 

have no set budget, although the renewal of arts’ programs provides monies for repair of equipment.  

The Board of Education does not have a five-year plan to address future needs in programming, 

enrollment changes, staffing, facility, or capital improvements.  With the exception of technology, no long 

term planning exists for staffing, enrollment, future programming, or the WAMS facility.  (school and 

community profile, District Technology Plan –2009-2012--, teacher interviews) 

The state and city provide excellent sources of revenue for the school to carry out 

instructional programs and maintain the facilities, technology and supplies required for student 

learning.  The school receives its funding from the City of Waterbury (forty percent) and the State 

(sixty percent).  The State grant is based on student enrollment of eight hundred.  Seventy percent of 

the grant dollars are allocated for students who reside in the city of Waterbury and thirty percent are 

for students from surrounding areas.  The State of Connecticut uses a lottery system to determine who 

can attend the school.  State monies provide for some technology and some staff positions.  Title I is 

also budgeted by the state. The parent liaison staff member monitors the school’s Title I spending.   

Most staff members feel the budget is adequate to meet their professional and instructional needs.  The 

current level of funding adequately meets the needs of the school.  Because of the high level of funds required to 

operate the school, possible state and budget constraints over the next few years may negatively impact the 
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school’s ability to perform equipment repairs, replacements, and additions.  This would disrupt classroom 

instruction that heavily relies on this equipment.  The formula used by the state requires the school to maintain 

the 70%-30% enrollment mix to receive the level of funding they are currently provided.  If the school cannot 

maintain the 70%-30% enrollment mix, some instructional programs budgeted under the grant may be at risk.  

(meetings with Central Office, meetings with school resources, meetings with Standard Committee, self 

study materials, evidence box, Endicott Study) 

The school faculty has opportunities to provide input into the budget process conducted by 

the City. They have limited input into the portion of the budget planned by the State.  The school 

receives its funding from the City of Waterbury (40%) and a state grant (60%).  Department chairs 

solicit budget requests from teachers, develop a consolidated departmental, and submit a budget to 

principal.  Teachers without department chairs submit requests directly to the principal.  According to 

an in-house survey, fifty four percent of the staff feels they have input regarding school expenditures.  

The principal meets with the superintendent to discuss the budget The Chief Operating Officer (COO) 

in the Central Office submits the school budget to the City each year.  Currently, the funding has not 

increased over the last several years.  The principal is responsible for implementing and allocating the 

school budget.  The department chairs provide teachers with their budgets who then submit their 

purchase requirements to school office personnel.  The current budget process enables the teachers and 

students to receive the funds they need for classroom instruction, student learning, and facility and technology 

maintenance.  (meetings with Central Office, meetings with school resources, meetings with Standard 

Committee, self study materials, evidence box, Endicott Study, meeting with teachers) 

 

Commendations 

1. Parental participation in a variety of programs in both academic and performing arts venues as 

well as after school/extra-curricular program 

2. Technology systems are available to communicate with parents 
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3. Large spacious performing arts classrooms and display areas 

4. Physical plant and facilities are in compliance with local fire, health, and safety regulations 

5.  The high level of community involvement in students’ educational programs 

6. Equipment is adequately maintained and replaced 

7. Excellent services for the proper upkeep of facilities 

8. District Technology Plan exists for present and future technology issues 

9. Level of financial support from the city and state shows strong commitment to the school’s 

instructional programs and student learning 

10. Budget process enables the faculty to identify and receive the monies they need to achieve 

student learning 

 

Recommendations 

 

1. Investigate an alternate auditorium plan to accommodate students for all school programs 

2. Develop a means by which all school equipment can be monitored and accounted for 

3. Conduct periodic inventories of school equipment 

4. Create a school wide, well-defined repair request process 

5. Ensure the position of Plant Engineer is continually budgeted annually 

6. Use the property data provided in the grant report as a central inventory list to help plan for 

future repairs and replacements 

7. Investigate the feasibility of instituting a recycling program in the school facility 

8. Implement a long-term planning process/plan to cover future staffing, programming, 

enrollment, and building needs 

9. Be proactive in attracting out of city students to the school to maintain 70-30 ratio 

10. Address the fact that teachers do not have direct access to emergency resources
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FOLLOW-UP RESPONSIBILITIES 

 
This comprehensive evaluation report reflects the findings of the school's self-study and those of the 
visiting committee.  It provides a blueprint for the faculty, administration, and other officials to use to 
improve the quality of programs and services for the students in the Waterbury Arts Magnet School.  
The faculty, school board, and superintendent should be apprised by the building administration 
yearly of progress made addressing visiting committee recommendations. 
 
Since it is in the best interest of the students that the citizens of the district become aware of the 
strengths and limitations of the school and suggested recommendations for improvement, the 
Commission requires that the evaluation report be made public in accordance with the Commission's 
Policy on Distribution, Use and Scope of the Visiting Committee Report.   
 
A school's initial/continued accreditation is based on satisfactory progress implementing valid 
recommendations of the visiting committee and others identified by the Commission as it monitors the 
school's progress and changes which occur at the school throughout the decennial cycle.  To monitor 
the school's progress in the Follow-Up Program the Commission requires that the principal of the 
Waterbury Arts Magnets School submit routine Two- and Five-Year Progress Reports documenting the 
current status of all evaluation report recommendations, with particular detail provided for any 
recommendation which may have been rejected or those items on which no action has been taken.  In 
addition, responses must be detailed on all recommendations highlighted by the Commission in its 
notification letters to the school.  School officials are expected to have completed or be in the final 
stages of completion of all valid visiting committee recommendations by the time the Five-Year 
Progress Report is submitted.  The Commission may request additional Special Progress Reports if one 
or more of the Standards are not being met in a satisfactory manner or if additional information is 
needed on matters relating to evaluation report recommendations or substantive changes in the school. 
 
To ensure that it has current information about the school, the Commission has an established Policy 
on Substantive Change requiring that principals of member schools report to the Commission within 
sixty days (60) of occurrence any substantive change which negatively impacts on the school's 
adherence to the Commission's Standards for Accreditation.  The report of substantive change must 
describe the change itself and detail any impact which the change has had on the school's ability to 
meet CPSS Standards.  The Commission's Substantive Change Policy is included in the Appendix.  All 
other substantive changes should be included in the Two- and Five-Year Progress Reports and/or the 
Annual Report which is required of each member school to ensure that the Commission office has 
current statistical data on the school. 
 
The Commission urges school officials to establish a formal follow-up program at once to review and 
implement all findings of the self-study and valid recommendations identified in the evaluation report.  
An outline of the Follow-Up Program is available in the Commission's Accreditation Handbook which 
was given to the school at the onset of the self-study.  Additional direction regarding suggested 
procedures and reporting requirements is provided at Follow-Up Seminars offered by Commission 
staff following the on-site visit. 
 
On behalf of the visiting committee, please allow me to extend our deep gratitude to the entire 
Waterbury Arts Magnet School community.  Everyone who was involved with this visit was gracious, 
generous, and dedicated to ensuring we were able to meet our responsibilities.  Their graciousness and 
openness are much appreciated. 


